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Rationale.—The passage and increasing enforcement of the compulsory
attendance laws occasioned the existence of unprecedented heterogeneity in
the public school population. Fundamental to these laws was an awareness
that a democracy cannot function with out intelligent and capable citizens,
nor can it afford to leave the education of its citizens to a matter of
chance, for that might threaten its very existence. It must develop and
put into practice, a plan for seeing that every child has an opportunity
for an adequate education, and for seeing that each child takes full advan
tage of that opportunity.
In the words of William G. Carr, Executive Secretary of the National
Education Association, ..••" we have been concerned that every child gets
into school. Now we must ask how much each child gets out of school.• The
existence of individual differences among pupils is generally conceded by
present day educators. Children vary in both the degree of readiness and
of ability to extricate from a common core of experiences, those things which
are of maximal personal benefit. Therefore, we are faced with the task of
providing for each child, an opportunity for optimal development. One utili
tarian application of the foregoing principle is exemplified in the widespread
attempts at modifying the curriculum so as to pay due cognizance to the in
dividual needs of children.
A significant modification of the curriculum during the past two decades
was the development of special classes in an attempt to allow subnormal
children to attain a level of development commensurate with their capabili
ties. Special class placement is a kind of ability grouping in which from
fifteen to twenty children of subnormal intelligence are taught by a specially
trained teacher. Theoretically, each student in a special class is taught
individually, with special emphasis on the strengths that he possesses.
The goals for subnormal children are no different from those for "normal11
children, although the means of obtaining the end may differ significantly.
Self-realization, human relationship, economic efficiency, and civic respon
sibility are the accepted aims of education for all children. Because chil
dren vary in their abilities to attain these goals, the foregoing educational
objectives become more meaningful for subnormal children when we interpret
them in terms of more specific behavior.
Functional objectives of education for the mentally retarded child
emphasize the achievement of maximal personal development and social compe
tency. The subnormal child must, of necessity, be guided in the attainment
of goals which realistically pay cognizance to the limitations within which
he must function. The following behavioristic interpretation of educational
objectives for the subnormal child were offered by Kirk and Johnson, who
assert that the curriculum must be geared toward motivating the individual
child (1) to develop his ability to get along with others, (2) to learn to
participate in work for the purpose of learning to earn his own living, (3)
to develop emotional security and independence in the school and in the home
I
Harry Jay Baker, Introduction to Exceptional Children. New York,
, p. 103.
through a good mental hygiene program, (U) to develop good habits of health
and sanitation through an effective program of health education, ($) to learn
the minimum essentials of the tool subjects, even though his academic limit
is third to fifth grade level, (6) to learn to occupy himself in wholesome
leisure time activities through an educational program that teaches him to
enjoy recreational and leisure time activities, (7) to learn to become an
adequate member of the family and home through an educational program that
emphasizes home membership as a function of the curriculum, and (8) to learn
to become an adequate member of the community through a school program that
emphasizes community participation*
An attempt to provide individualized instruction, with the ultimate
idea of accomplishing the foregoing aims, presupposes a thorough knowledge
of both the maximal and characteristic functioning of the pupil, as well as
significant aspects of his reactional biography. The members of a special
class are somewhat homogeneous as far as academic functioning is concerned,
and because of this, we often fail to recognize more subtle differences.
There is an inclination toward over-emphasis of those readily distinguish
able aspects of behavior, such as diminished interest in academic pursuits,
that are common to all the members of the class. This tends to drive into
oblivion, those less obvious differences that operate to create one's indi
viduality. It then becomes significant for educators to be aware of, and
to utilize advantageously, any competence which a child may possess.
An understanding of personal adjustment is essential in assessing
the behavior of any child, whether normal or subnormal. Personal adjustment
1 ■
Samuel A. Kirk and Qrville G. Johnson, Educating the Retarded Child
(New York, 1951), p. 118.
is a phenomenon peculiar to a particular individual. It develops as a re*
suit of commerce with the world, each person incorporating into himself, the
meanings that he derives from these encounters. Inherent in this concept is
the thesis that personal experiences affect the behavior of an individual,
either overtly or covertly. To be placed in a special class is a unique ex
perience* How do children react to such placement? How have these children
reacted to the failures and frustrations prior to being placed? If the task
of the school is to help children to adjust to these experiences in a social
ly acceptable and personally gratifying manner, we then become responsible
for the assimilation and utilization of pertinent information about each
pupil.
With reference to the need for assimilating information pertinent to
an understanding of pupils, Hildreth asserted that:
Forward looking teachers pause to determine learning
aptitudes and preparation before instructing children. To
become better acquainted with the children and the homes
from which they come is an important teaching function co
ordinate with instruction. To determine the fundamental
abilities and educational needs of children, to understand
their developmental transition from one stage of learning
to the next, to appreciate and observe individual differences
in social and emotional development among children in a
school group are now considered legitimate educational
functions essential to good teaching.
Further attestation to the value of studying extensively, the needs of
children, was granted by Law, who surmises that the expenditure of time by
the teacher in acquainting himself with the potential or actual problem
areas in a child1 s background will usually pay high dividends in future time
and energy-saving. There seems to be no short-cut to understanding a child;
Gertrude Hildreth, Learning the Three R's. (Minneapolis, 19U7), PP.
21-22.
yet, it is only in terras of such understanding that a teacher can help the
child to clear away some of the emotional debris which may be blocking his
progress*
Even though a teacher is handicapped by a lack of knowledge about
individual pupils, it is difficult, and sometimes impractical for the teacher
to be aware of many of the forces in the home and community that are imping
ing upon a child. Therefore, it is desirable, whenever possible, to utilize
the teamwork approach to the understanding of children* The teamwork approach,
often employed in the fields of clinical psychology and social work, empha
sizes the use of professional competencies from various disciplines such as
medicine, psychology, psychiatry, and social work in effecting a more thorough
understanding of the needs of children* The teacher who attempts to remain
in direct contact with all the social agencies and disciplines that are af
fecting her pupils is engaged in a Herculean task* Therefore it is desirable,
whenever possible, for the teacher to be able to draw upon the services of a
visiting teacher, or school social worker, who functions as a Uason between
2
the home, school, and community agencies*
In studying the needs of children, the visiting teacher utilizes the
particular competencies of the classroom teacher, principal, school psycho
logist, school physician, school nurse, and persons engaged in special educa
tion* Some community agencies with which the visiting teacher works coopera
tively in reciprocating information about children and their families are
the Child Guidance Center, Juvenile Court, Vocational Rehabilitation, Community
Camilla Law, "What Principles of Learning Imply for Guidance,n National
Education Association Journal (January, 1955)> P* 20*
2
Florida Department of Education, "The Visiting Teacher In Florida,11
BuUetin No* 61, 195k, P* 20*
Coordinating Council, County Welfare Department, State Public Assistance
Agencies, and Child Welfare Services, to name a few of those most commonly
used*
It is felt that through the teamwork approach to the understanding
of children, teachers, parents, children, and the agencies and disciplines
involved are reciprocally benefited. Assuming the utilization of the proper
approach to data-gathering, the process, as well as the end result, can be
an effective educational tool. Parents are helped to understand, and to be
gin to accept the limitations of their children, as a result of having been
given an opportunity to re-examine their past attitudes toward their children,
and to cryatallyze their thinking about the present situation. They are
helped to verbalize their emotional ambiguity in regard to their subnormal
children. This is instrumental in helping them to work through their simul
taneous feelings of resentment, shame, pity, guilt, and love. The teacher
profits by an enhanced ability to understand the needs, limitations, poten
tialities, and motives of her pupils. This increased understanding and
acceptance on the part of the teacher is reflected in the child's growing
ability to set for himself, realistic goals to pursue in his laborious at
tempt to become a well-adjusted, reasonably self-sufficient participant in
our democracy.
The writer, having been employed as a visiting teacher for the past
five years, has found the teamwork approach to the understanding of children
a utilitarian one. Through integration of these various services, school
personnel are helped to approximate one if the most quoted axioms in educa
tional literature... that of understanding and developing the whole child.
Statement of the Problem*—This study attempted to identify* persis
tent habits of behavior, of thought, and of emotional response of the special
class pupils involved. It also attempted to disclose predisposing factors
appropos to the characteristic comportment of the subjects involved*
Locus of the Study*—This research was conducted at College ffi.ll Ele
mentary School, Tampa, Florida. College Hill School is located adjacent to
a housing project in the north-eastern section of the city. There are 1,282
pupils and U2 teachers, including one special class teacher, one physical
education teacher, one home-economics teacher, and one full-time school
librarian.
The city of Tampa, located on Florida's vest coast, and Florida's
second largest city, has a population of 280,000, eleven per cent of which
is Negro, and sixteen per cent of which is Latin. Now the main industrial
city of Florida and center of the state's most populous and prosperous area,
Tampa is manufacturing, distribution, and trade center for nearly one half
of Florida's people. Tampa's deepwater port makes shipping one of the city's
most important businesses. Ships from all nations appear in the harbor,
which is largest In tonnage between Mobile and Norfolk. Perhaps the most
famous of all Tampa-made products, and the basis for its early growth, is
the cigar. Its 71 factories turn out some three million cigars each working
day. Tops among Tampa's other major industries are citrus canning, phosphate
production, commercial fishing; and the manufacture of cement, garments,
boats, and auto batteries.
The school system in HLllsborough County comprises 101 public schools,
2,802 teachers, and an enrollment of approximately 66,000 pupils. Seventy
three teachers are engaged in Special Educational Services, seven of which
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are Negroes. These special services include Teaching Services for Hbmebound
Children, Classes for Slow Learning Children, Psychological Services, Visit
ing Teacher Services, Schools for Tralnable Retarded Children, Classes for
Physically Handicapped Children, Sight Conservation Consultative Services,
Speech Correction Services, and Heading Diagnostic Centers.
A Department of Pupil Personnel Services, in which there are 1$ visit
ing teachers and two school psychologists, assumes the major responsibility
for making studies to determine eligibility for Special Educational Services.
Purpose of the Study.—This study endeavored to analyze and synths-
pertinent data concerning the over-all adjustment of the subjects involved.
More specifically, the purposes of this study were to develop psycho
logical pictures of the fifteen subjects involved by attempting to answer
the following questions about the phenomenon under investigation: What are
the present levels of general functioning of the subjects involved? What
were the patterns of the past academic adjustments made by the subjects?
What is the socio-economic status of the families involved, as reflected in
their education, occupation, neighborhood, and residence? What is the
quality of the relationship between the subjects, their parents, siblings,
and other relatives having direct influence? Were there anomalies in the
physical development of the subjects involved? What are the typical social
contacts of the subjects involved?
Definition of Terms.—The significant terms used in this study are
as follows:
1. The term, "assessment," as was used in this study, refers to
the qualitative and quantitative holistic approximation of
typical patterns of adjustment.
2* The term, "personal adjustment," as was used in this study,
refers to the characteristic ways in which an individual
meets Ms needs*
3. The term, "special class," as was used in this study, refers
to a group of children with subnormal intelligence who have
been grouped homogeneously with respect to present academic
functioning*
h» The term, "subnormal," as was used in this study, refers to
those children who scored 75 and below on the Wechsler In
telligence Scale for Children*
Limitations of the Study.—One limitation of this study is inherent
in the fact that no attempt was made at a comparison of a group of subnormal
children with a group of "normal11 children to determine uniformities and
differences in characteristic modes of adjustment* Another limitation is
the fact that the information gained concerning the past experiences of the
subjects was dependent upon the retrospection of their parents, and other
relatives* It is impossible to fully understand the totality of an individ
ual's personality functioning; therefore, the information gained may repre
sent a distortion of actuality*
Research Methodology and Procedural Steps,—The case study method of
research, employing the techniques of testing and interviewing, was used in
assimilating data for this study*
The following procedural steps were used:
1* The literature pertinent to this study was reviewed and summarized.
2* Permission to conduct the study was secured from the appropriate
school authorities*
3. Several informal visits were made to the class in an attempt to
establish rapport*
U* The subjects were interviewed individually.
5* The School Psychologist administered individual psychological
tests to each subject*
10
6. Conferences were held with the School Psychologist who inter
preted the results of the psychological evaluations.
7. Conferences were held with the special class teacher, and with
the previous teachers of the subjects whenever possible*
8. The teacher was asked to rate each pupil according to his per
sonal and social assets, using the rating scale contained in
the Florida Cumulative Individual Guidance Record.
9» The cumulative record of each subject was studied to obtain
information.
10. Personal contacts were made with parents through home visita
tions.
11. Structured interviews were used in gathering information about
the subjects from their parents.
12. Social agencies were contacted when it was known that the family
had had contact with them.
13. The data from test results, cumulative folder, health records,
teacher observation, parent conferences, and agency contacts
were summarized and indicated.
lU. A psychological picture of each subject was developed.
1J>. Appropriate conclusions were drawn in connection with each indi
vidual case.
16. Appropriate conclusions concerning the group were drawn.
Subjects and Materials.—The subjects used in this study were the
fifteen retarded pupils in the special class at College Hill Elementary
School, Tampa, Florida. There are ten boys and five girls, ranging in
chronological age from 8.3 to 1U.6.
Several data-gathering devices were used in assimilating data for
this study, one of which was the Wechsler Intelligence Scale for Children.
The WISC, a downward extension of the Wechsler-Bellevue Scale, is an individ
ual intelligence test designed to measure the "general intelligence" of
children from five to fifteen years of age. The WISC is a point sclae, rather
than an age scale. The test consists of twelve subtests, two of which are to
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be used as alternatives or supplementary tests if time permits. The sub-
tests are grouped into a Verbal and a Performance Scale* The subtests in
cluded in the Verbal Scale are: General Information, General Comprehension,
Arithmetic, Similarities, Vocabulary, and Digit Span as an alternative.
The subtests included in the Performance Scale are: Picture Completion, Pic
ture Arrangement, Block Design, Object Assembly, Coding, and Mazes as an
alternative. The distribution of WISC X«Q«*s is based upon the distribution
of cases in the normal curve. This test has been highly standardized; how
ever, only white children were used in the standardization sample. Satis
factory reliability coefficients have been reported for the subtests and
for correlations with the Stanford-Binet.
Other data-gathering instruments were: rating scale, interviews with
subjects1 former teachers, interviews with the special class teacher, inter
views with the subjects, interviews with the subjects* parents, psychological
reports compiled by the test administrator, cumulative records, records of
agency contacts with the families, and health records.
Related literature.—The literature pertinent to this study includes
research findings and theoretical positions in regard to the following as
pects of mental retardation:
1. Etiological Factors in Mental Retardation
2* Effective Screening of the Mentally Retarded
3. Analogies and Variations in Normal and Subnormal Functioning
k» Desired Outcomes of Education for the Mentally Retarded
5. The Personal Adjustment of the Mentally Retarded
The subsequent review of literature is organized and presented accord
ingly.
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A knowledge of the causative factors in mental retardation is necessary
in attempting to assess the total functioning of a retarded child* As to
the causes of mental retardation, Masland, Sarason, and Gladwin assert that:
In the case of mental retardation, we are not dealing with
a single entity or trait, but with a symptom common to many dif
ferent conditions, some of which are clearly heritable, some
involving inherited susceptibilities, and some in which inheri
tance plays little, if any part.-1
2
Doll uses in his classification of the feeble-minded, such categories
as primary or endogenous, secondary or exogenous, and mixed* This is similar
the classification made by Masland, Sarason, and Gladwin, except that the
foregoing authors place more emphasis on cultural factors.
Similar to the listings made by other authors are the categories into
which Kirk and Johnson divided the etiological factors in mental retardation.
They are: (1) brain injuries, which include birth injuries, hydrocephalus,
and cerebral anoxias infectious diseases such as whooping cough, scarlet
fever, measles, diptheria, meningitis and encephalitis; (2) physiological
disturbances such as German Measles, the Rh factor, Mongolism and cretinism;
(3) hereditary factors; and (U) cultural factors.
In discussing the causes of intellectual inadequacy, Goodenough made
two distinct designations: (1) those stemming from organic causes such as
cretinism, Mongolism, cerebral birth palsy and other forms of brain injury,
brain damage resulting from disease, structural brain defects, and inherited
1
Richard L. Masland, Seymour B. Sarason, and Thomas Gladwin, Mental
Subnormality. (New York, 1958), p. 3$.
2
Edgar A. Doll, "The Feebleminded Child," Manual of Child Psychology.
(New Xork, 19U9), pp. 8U9-78.
Samuel A. Kirk and Orville G. Johnson, op, cit., p. 86.
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constitutional deficiences; and (2) mental defects without known organic
basis such as familial cases, and sporadic cases of uncertain origin.
Margaret Ware found in her analytical study of ten secondary school
counselers with persistent problems of adjustment that in two cases, the
primary cause appeared to stem from developmental factors* Biological fac
tors seemed to be the cause of the manifested inadequacies in three of the
cases*
The cultural and environmental determinants of mental retardation are
quite variegated. One inclusive listing cf divergent factors was made by
Kanner who perceives that mental retardation may result from a combination
of the following factors: (1) genetic determinants, (2) cultural determinants,
(3) material determinants, (U) physical determinants, (5) educational deter
minants, and (6) emotional determinants.
Even though a child may be endowed with an innate capacity considered
adequate for making a satisfactory adjustment, there are certain cultural
factors that could inhibit his intellectual growth* Some of those factors
are social and physical neglect, low socio-economic status, lack of exper
iences necessary for mental growth; prolonged illness, unwholesome parent-
child relationship, repressive measures, inhibition, and lack of warmth and
It
affection.
Florence L* Goodenough, Exceptional Children. (New York, 1956),
p. 259.
2
Margaret S. Ware, "An Analytical Study of Ten Secondary School Coun-
selees With Persistent Problems of Adjustment." Unpublished MA Thesis, De
partment of Education, Atlanta University, 1953*
Leo Kanner, "A Miniature Textbook of Feeblemindedness," Child Care
Monographs, No* 1 (New York, 19U9).
Samuel A. Kirk and QrvUle G* Johnson, op* cit., p* 87.
Masland, Sarason, and Gladwin discuss cultural background factors
that affect measured functioning under the headings of school performance,
socio-economic class, ethnicity, language, sex differences, and general
culture. Numerous studies have been made concerning the effects of the
above-mentioned variables on the child's ability to cope with the middle
class intellectual demands of our society.
Only those children for whom the attainment of optimal development
depends upon a specialized curriculum should be included in the special
classes. It thus becomes necessary for schools to utilize effective methods
of screening possible candidates for special classes. Screening for sub-
normality implies the measurement of certain aspects of behavior, as well
as an assessment of this behavior in comparison with accepted norms. A
true measurement is unattainable. Regarding the lack of precision in measure
ment in the social sciences, Goodenough asserts that:
In the physical sciences, precision of measurement is almost
unbelievable. There are scales so delicate that they can deter
mine the weight of a pencil dot on a piece of paper. However,
in the social sciences, measuring devices are far less accurate.
Not only are these devices inexact, but the living subjects with
whom they are used are more complex in organization and less
stable in their reactions than is a kind of material with which
the chemist or physicist usually deals. These facts greatly in
crease the difficulty of measurement and add to the likelihood
of error.2
According to Kent,3 a child's failure to make normal progress in school
is usually the first recognized indication of mild retardation. However, it
is desirable to substantiate these observed limitations with more scientific
1
Richard L. Masland, Seymour B. Sarason, and Thomas Gladwin, op. cit.,
pp. 212-77.
2
Florence L. Goodenough, op. cit.j p. 55k»
•^Grace Kent, Mental Tests in Clinics for Children (New York, 199»,
p. 2. "~ "
data* One means of substantiating observed deficiencies in abilities neces
sary for effective academic functioning is through the use of individual
intelligence tests, more accurately described as general classification
tests. The Wechsler Intelligence Sclae for Children and the Stanford-Binet
tests are two of the most popular individual measures of intelligence* These
tests utilize the concept of the I.Q. in reporting the intellectual status of
individuals. It has been dearly demonstrated that the concept of the I. Q.
is useful in estimating general intellectual functioning levels* However,
the use of the I. Q., just as other measures of human behavior, must be
approached with caution, lest it becomes meaningless.
With reference to proceeding with caution in the interpretation of the
I.Q., Anastasi admonishes as thusly:
like all classifications of individuals, it (the I.Q.)
should not be rigidly applied, nor should it be used to the
exclusion of other data about individuals.
Many cultural factors affect the test performance of an individual,
and thus his subsequent I.Q. rating. Hasland, Sarason, and Gladwijr concur
that the I. Q. varies with socio-economic and social class factors, ethnic
differences, language handicaps and bilingualism, rural-urban differences,
sex differences! and cultural and subcultural factors. Inasmuch as we cannot
materially change the culturally determined standards of adequate performance,
most intelligence tests will do little more for the retarded child than to
confirm existing suspicions of inadequacy.
Anne Anastasi, Psychological Testing. (New York, 19££)» P* 176.
2
Ibid., p. 176.
Richard L. Masland, Seymour B. Sarason, and Thomas Gladwin, op. cit.,
pp. 221-77*
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With regard to the variability- of the I. Q., Hoakley discovered that
many children show a five point increase in I. Q*, however, a greater number
show a five point decrease*
Similar to the above-mentioned study was the research conducted by
Kuhlraan, who repeatedly re-examined six hundred and thirty nine feeble
minded persons over a period of ten years. He found that the more severely
retarded children tended to become more retarded as they grew older. He re
ported that the I. Q.'s of the morons tested decreased to a lesser degree
2
than did the I. Q.*s of the idiots tested.
In attempting to screen subnormal children, one must be ever cogni
zant of the fact that, in the words of Anastasi:
There is no sharp dividing line between the mentally
"defective" or "borderline", just as there is no sharp
dividing line between the "superior", and the very "su
perior."
The subnormal child, just as any other child, has certain basic needs
which must be satisfied. Ohlsen made a very inclusive listing of needs
which applies to children in general. They are as follows: (1) essential
physical requirements, (2) understanding of physical and emotional changes,
(3) self-acceptance, (U) acceptance, understanding and love from others, (5)
recognition from others, (6) understanding of responsibilities to others,
(7) development of independence, (8) freedom from feelings of fear and guilt,
and (9) ability to face reality*
Z. P. Hoakley, "The Variability of Intelligence Quotients," Proceed
ings of the American Association for Study of the Feebleminded. (June, 1929
30), pp. 05-00*
F. Kublman, "The Results of Repeated Mental Re-examinations of Six
Kindred and Thirty-nine Feebleminded over a Period of Ten Years," Journal
of Applied Psychology. (September, 1921), pp. 195-221*.
Anne Anastasi, op. oit*» p. 199*
Merle M Ohlsen, Guidance. (New York, 1955), p. 20.
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In her discussion of the needs of the subnormal child Mahoney writes:
These children have the same needs, desires, and emotions as
their so-called normal classmates. However, you will find these
needs, desires, and emotions greatly intensified in the retarded.
Such children are often given to emotional outbursts of fear
and anger. As a rule, these children also talk more, walk more,
cry more, and laugh more than the normal. They learn much more
slowly and forget much more quickly than the average child.
The urge for belongingness is one of the strongest of all human de
sires; it is no less strong in the mentally retarded who often finds it
2
difficult of fulfillment, than it is in the normal individual.
Another divergence in the emotional functioning of the normal and the
subnormal child is the usual intense feelings which a subnormal child has
in regard to his handicap* Goodenough alleges that:
Those who are defective in mind may be handicapped as much
by the attitude toward their defect as by the defect itself.
These attitudes are, to a great extent, determined by the be
havior of those about him.
Kirk and Johnson found that in physical development, retarded children
are as variable and heterogeneous as average children. In matters such as
excitableness, oversensitiveness, shyness and repression, arked variation
from normal behavior is encountered more frequently among the mentally re
tarded. However, retarded children are most conspicuously different from
the average in respect to intellectual traits.
Results of a study in which Cruickshank compared the arithmetical
Agnes Mahoney, "The Slow Learner," National Education Association
Journal Vol. kit No. 9, December, 1958, pp. dT




Samuel A. Kirk and Orville G. Johnson, op. cit., p. 106.
%illiam Cruickshank, "Arithmetic Ability of Mentally Retarded Children,"
II Understanding Arithmetic Processes," Journal of Educational Research. U2
(19hB), pp. 278-88.
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abilities of I'iteeen mentally retarded boys with that of fifteen boys of
average intelligence, showed that the control group, (boys with average in
telligence) had lower chronological ages, higher mental ages, and more
arithmetical ability.
In contrast to the normal child, the retarded child is unable to think
abstractly or to handle symbolic material. He is behind academically, older
than the other members of his class; he reacts to his feelings about his re
tardation, and finds it difficult to accept responsibility. The subnormal
child also has a tendency to have poor motor coordination.
2
With reference to academic functioning, Barclay observed that the
retarded child differs from the average child in (1) his inability to make
normal progress, (2) his tendency to learn by comparatively simple mental
processes, (3) his preference for concrete and practical learning, (h) his
preference for short-time activities with specific objectives, and (5) his
limited powers of self-criticism and retention.
It must be remembered, in diseussiiig similarities and differences in
the functioning of normal and subnormal children, that they differ in degree
and not in kind. Children considered normal experience some of the same
difficulties as subnormal children, but to a lesser degree.
Having satisfied the prerequisites of effective screening of the
mentally retarded child and of acquaintance ship with his characteristic
modes of functioning, one is faced with the task of setting up realistic
1
Samuel A. Kirk and Orville G. Johnson, op. cit«, p. 109.
2
Dorothy Barclay, "Understanding the Little Tardies," New York Times
Magazine (May, 1901), p* 36.
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expectations for him* What, then, do we expect the mentally retarded child
to accomplish during his school career?
The outstanding proponents of special class placement, such as Mayo,
Jordon, and Schmidt"' agree that the goals of special education are no dif
ferent from the goals of education in general. In accordance with this basic
philosophy, Thurston was more specific in his statement of objectives of
special education, as evidenced by his assertion that:
The general objective of education for retarded children
should concern primarily their education for achievement in
the world of knowledge, in occupational life, in social rela
tions, and in leisure time.24
Ruth Strang^ observed that the curriculum for the mentally retarded
should be based on goals that are socially useful and capable of being
reached; and that are appropriate in the light of the child's community and
family background*
Some desirable modifications of behavior in a subnormal child as a
result of school experiences, are increased skill in the tool subjects, not
as ends, but as means to an end; and enriched experiences in the areas of
6
adjustment to his physical, social, and personal environment*
Leonard W* Mayo, "Creed for Exceptional Children,11 Exceptional Chil
dren. (January, 1955)* P» 139.
Edward T. Jordon, "Special Education in Britain and Australia from a
Teacher»s Viewpoint," Education, VotU 70, (1950), p. 139.
Bernardine S* Schmidt, "A Century—and More—in Soecial Education,"
Education* Vol. 70, (March, 1950), p. U07.
£" ■■ . ......
Lee M. Thurston, Curriculum Adjustments for the Mentally Retarded
U. S. Office of Education Bulletin, 1953* p. 9«
5
Ruth Strang, The Role of The Teacher in Personnel Work. (New York,
19U6), p. Itf.
Samuel A. Kirk and Orville G. Johnson, op* cit., p* 61*
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An inclusive designation of desired outcomes of education of the men
tally retarded was made by Abel and Kinder who deem indispensable such com
petencies as: (l) appropriate mastery of the three R*s$ (2) desirable atti
tudes, competencies in self-control, and social adjustment to school environ
ment and peers; (3) good motor coordination and competence in physical skills
that include sports, dancing, etc. j and (k) the development of aesthetic
appreciation and creativeness which could provide for the constructive use
of leisure*
2
Schmidt observed that the mentally retarded child needs to develop
desirable social habits, such as attitudes of cooperation, fair play, honesty,
self-reliance, courage, loyalty, neatness, cleanliness, and tolerance*
The widespread attempts on the part of educators to identify the men
tally retarded child, and to provide appropriate educational experiences for
him, presupposes an assumption that, given an opportunity, the mentally re
tarded child is capable of making satisfactory adjustments in school which
will be of value in helping him to become a reasonably adequate adult parti
cipant in our democracy.
The concept of adjustment, as presented in the literature, embraces
all the experiences of an individual as they relate to the characteristic
behavior of that individual. Richard Trumball grants attestation to this
fact when he opines that:
I
T. M. Abel and Elaine Kinder, The Subnormal Adolescent Girl, (New
York, 19U2), as quoted in Nancy H. Walker, "Psychological Pictures of Thir
teen Retarded Pupils," Unpublished HA Thesis, School of Education, Atlanta
University, 1956.
2
Bernardine S. Schmidt, op, cit.» p. 156.
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In the daily process at' adjusting to the environment, a
child is manifesting both intellectual and personality
functioning, as well as adding to his store of information
which may be evident in some future behavior.
Studies in relationship to the adjustment of subnormal children in
clude correlations of certain factors of personality with certain factors
of intelligence,2 studies of psychological factors involved in the learning
process, and the effects of isolation and rejection on the motivation of
learning*
Among the studies regarding the adjustment of special class pupils
is a study made by Windham. She studied twenty special class pupils, with
whom she remained for one year. She found that in social competence they
showed over-dependence on family, teacher, and assistants* Some were with
drawing and aggressive, some exhibited overt aggressive behavior patterns;
many showed an undesirable attitude toward the school, and toward other
U
children*
Schmidt made a study of the rehabilitation of feebleminded adolescents,
and found that a planned program helped them to develop social awareness,
civic competence, and some useful academic skills* She proposes that such a
program is most beneficial to early adolescents*
The stigma of segregation and labeling have been used as arguments
Richard Trumball, "A Study of the Relationship Between Factors of
Intelligence and Personality,11 Journal of Social Psychology, vol. 38
(November, 1953)» P. eO.
Tbid., p* 161.
Harry Beaumont, Psychological Factors in Education. (New York,
19531, P» W.
Josephine Windham, "One Year with A Special Education Class,"
Education, vol* 70, (1950), p. 1*20*
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against special class placement, because the children are sometimes rejected
by their peers, thus lowering their self-esteem. Outstanding persons in
the field of psychology concur with the viewpoint that lack of self-esteem
tends to reduce motivation in learning.
Wilkins' study, in which he compared a sociogram with the results of
a wideJy standardized personality test, showed that in every area, the iso
lates were maladjusted.
Concerning the emotional impact of being segregated into a special
class, Hasland, Sarason, and Gladwin maintain:
Although we know very little about the nature and magni
tude of this impact, it must be substantial, particularly in
the areas of motivation for initiative and ambition which are
so vital to occupational and social success in our society.
No amount of intelligent dedication on the part of teachers
of special classes can erase the fact that their pupils have
been declared unfit to participate with their peers in an
activity which society inflexibly demands of all its members
of a certain age.2
Although subnormal children experience difficulty in their adjust
ments to school, there are evidences which suggest that during adulthood,
they are able to make adequate adjustments in various occupations.
Goodenough advances that the criteria for determinining subnormality
in adulthood are less discriminative than are those for determinining sub-
normality during one's school career. She presented the ensuing point of
view:
Walter L. Wilkins, "Social Peers and Parents," Education, vol. 73«
(December, 1952), p. 235*
2
Richard L. Masland, Seymour B. Sarason, and Thomas Gladwin, op, cit.,
p. 306.
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• ••There are some whose defect is largely confined to the
area of abstract learning and thinking; in other respects they
do not differ greatly from the normal. As children in school,
they are properly considered subnormal, but if, as adults, they
succeed in finding a place in which their differences are of
little moment, whereas their good qualities count for much, they
are almost certain to be looked upon as normal, if rather stupid,
members of society.
2
Charming surveyed the occupational status of mentally handicapped
children and found that, during adulthood, the mentally retarded boys and
girls retained and held jobs that were mostly unskilled and semi-skilled,
thus requiring little academic or vocational training.
With reference to the adjustment of the feeble-minded in industry,
Goodenough presents a less optimistic point of view* She advances that some
mental defectives are stable and industrious, and having mastered same par
ticular skill, sticks faithfully to the same job for years. However, the
typical mental defective person is more of a clog than a cog in the indus
trial wheel. As a rule, his employment is short-lived; he often drifts from
one job to another.
On the other hand, Goodenough points out that the moron girl makes
an efficient domestic worker, and opines thusly:
With proper training, the moron girl learns to perform
many domestic tasks* '^he fact that she rarely tries to im
provise, but works as she has been taught, makes her a par- «
ticularly valuable household servant, once she has been trained.
1
Florence L. Goodenough, op. cit.j p. 2oO.
2
Alice Charming, "Employment of Mentally Deficient Boys and Girls,"
U. S. Department of Labor, Children's Bureau Publication, Manual No. 210
(Washington, D. C, 1932).
3
Florence L. Goodenough, op. cit.a p. 261*
A study made by Jastak and Wniieman on a percentage of mentally re
tarded pupils in Delaware warranted the following conclusions:
One cannot help but be struck by the many similarities be
tween the retarded and non-retarded in many areas of adjustment.
The lower degree of the intelligence of the intelligence of the
retarded group does not prevent a sizeable number of them from
working gainfully, with a good deal of stability and satis
faction. Marital adjustment reveals no gross signs of dishar
mony. The retarded do not impose a disproportionate load upon
community resources either in the form of legal infractions or
excessive demands for social service. They are distinguishable
from the non-retarded mainly by their dissatisfactions with
educational experiences, by their absence from formal social
participation, and by their dependence In choosing leisure time
activities*
Mental subnormaUty, it appears, need not connote an in
ability to fill an acceptable social role*
Summary of Related Literature.—The literature reviewed in this study
was organized under the following captions:
1. Btiological Factors in Mental Retardation
2. Effective Screening of the Mentally Retarded
3. Analogies and Variations in Normal and Subnormal Functioning
U. Desired Outcomes of Education for the Mentally Retarded
5. The Personal Adjustment of the Mentally Retarded
There is general agreement among authorities that mental retardation
is a phenomenon emanating from variegated factors. One classic designation
of the causes of mental retardation embodies: (1) brain injuries, (2) physio
logical disturbances, (3) hereditary factors, and (U) cultural factors.
1
J. Jastak and M. Whiteman, The Prevalence of Mental Retardation in
Deleware. Preliminary report on state-wide survey. In "The Nature and
Transmission of the Genetic and Cultural Characteristics of Human Popula
tions," (New York, 1957), pp. 66-67, as quoted in Richard L. Masland, Sey
mour B. Sarason, and Thomas Gladwin, Mental Subnormality. (New York, 1958),
p. 305.
In screening or identifying mentally retarded children, the Wechsler
Intelligence Scale for Children and the Stanford-Binet Scales are effective
aids in estimating general intellectual levels. Results of general classi
fication tests should be substantiated with other available data concerning
the child's social and academic functioning. There is no sharp dividing
line between normality and subnormality.
Subnormal children have the same basic needs as normal children. The
most conspicuous difference between the subnormal child and the normal child
is In the area of intellectual functioning*
The goals of education for the mentally retarded child are the same
as those for all children. However, the means of attaining the goals differ
to a degree.
Mentally retarded children are most conspicuously maladjusted while
in school, as criteria for determining satisfactory adjustment in adult life
are less discriminative than are those for determining satisfactory adjust
ment in the school setting. "Mental subnormality need not connote an in
ability to fill an acceptable social role."
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introductory Statement,—In this chapter, the data are presented and
analyzed within the conceptual framework of the case study method. The data
collected on each subject are treated separately.
Case of F. P.
F.P. was initially referred to the visiting teacher by his third grade
teacher who requested consultation because of the boy's diminished interest
in academic work, retarded academic progress, and frequent absences from
school* F.P. was ten years old at the time of the referral.
Conferences with the teacher revealed that F.P. was reading on a first
grade level. His number concepts were confined to rote counting, recognition
of a few one-digit numbers, and very simple addition, using semi-concrete
objects. F.P. seemed to enjoy art work, to which he was willing to devote
quite a bit of time. He participated in physical education, but was inclined
to avoid rough games typical of boys his age. Though somewhat reticent in
class, F.P. maintained a satisfactory relationship with his classmates. When
the teacher attempted to get F.P. to recite, she had difficulty getting him
to speak above a whisper. Also of concern to the teacher was the fact that
F.P.'s attention span was very brief; he needed constant encouragement in
order to complete a task. His span of retention was also very short.
A review of the cumulative folder revealed that F.P. needed improve
ment in academic areas during his first two years in the Junior Primary
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Department. However, he was not retained until he reached the third level.
He scored consistently low on reading readiness tests administered during
his first three years in school. According to ratings made by his first
and second grade teachers, F.P. Was courteous, and exhibited self-control
compatible with his level of maturity. However, he showed little initiative,
and required constant motivation to participate in class activities of an
academic nature. During his first year at the third level of Junior Primary,
his teacher commented that he "displayed a dislike for numbers," and needed
constant motivation. He was retained at the end of his third year in school.
F.P.'s attendance record revealed that his attendance was somewhat irregular
when he was in the second grade. It became progressively worse for the next
two years, and during his second year in the third grade, F. P. was placed
in the juvenile home for three months, partly because of irregular atten
dance. Neither the cumulative folder nor comments of F.P.'s previous teachers
revealed overt changes in the boy's behavior at school that were concurrent
with the truancy. He usually gave as excuses for his absences from school,
the fact that he was kept at home by his guardian.
The health record showed that F.P. had physical examinations by the
school physician while in the first grade, and again in the third grade.
Both examinations showed negative results, except that he appeared under
nourished. Results of Snellen and Audiometric tests revealed no visual or
hearing difficulties.
During interviews with F. P., the visiting teacher found that he entered
into the relationship with minimal difficulty, and showed less inhibition in
speech than was reported by his teacher. He spoke with a slight hoarseness
which seemed to be more of emotional origin than of physical origin. F.P.
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is a rather thin boy of average height for his age* He was neatly dressed,
but was badly in need of a haircut, F.P. smiled easily, and seemed to en
joy the attention he was getting. However, he fidgeted quite a bit. This
seemed to be due, in part, to the brevity of his attention span, rather than
to nervousness, F.P, verbalized a liking for studying books, playing ball,
and watching television. He claims to have been born in New York where he
lived with his grandmother. He says he doesn't know his parents' whereabouts.
After school, he helps his aunt with minor household chores,
F.P. lives with his maternal great aunt in an apartment adjoining a
cafe. The home is located in a slum area, the cafe is run-down, and attracts
clientele, usually men, of the same calibre. In discussing her feelings
about F.P.'s school adjustment, the great aunt stated that she realizes that
F,P,'s academic progress has been extremely slow. However, at this time,
she was much more concerned with the boy's behavior than with his school
work. She was quite exasperated with the boy's behavior, and was considering
having him placed in the juvenile home. She went into a lengthy discussion
of the fact that F,P, should appreciate the opportunity of living in a good
home, and of being able to get an education. The great aunt completed the
third grade in school, but doubts that F.P, will ever accomplish in ten years,
what she accomplished during her school career.
The great aunt gave this account of F.P.'s early development. He was
born in Tampa. At an early age, F.P. 's parents separated, and the father
took F.P. to New York to live with the paternal grandmother. After approxi
mately three years in New York, F.P. was returned to Tampa to live with the
maternal grandmother, who has custody of his eight year old sister, and who
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is approximately eighty three years old* The maternal grandmother's educa
tion terminated in the third grade* She receives a pension for the aged,
and is only able to maintain a very dilapidated, scantily furnished home
which is ill-kept. F.P. had difficulty adjusting to living with the maternal
grandmother. Because of her senility, she had difficulty controlling F.P.'a
behavior. The boy stayed out late at night, and sometimes stayed away from
home for days, sleeping on the back porches of neighbors, and begging money
from strangers. The grandmother was not prepared to cope with F.P.'a be
havior, and became very irritable and upset. After F.P. had three contacts
with the juvenile court because of truancy from school and running away from
home, the juvenile court ajudged the grandmother incapable of handling the
boy. Consequently, F.P. was placed with the great aunt.
The whereabouts of F.P. *s parents in unknown. Neither contribute to
the support of the children, nor do they communicate with the family. Ac
cording to the aunt, both parents drank heavily, fought incessantly, and
were unable to provide an adequate home for their children prior to separa
tion.
After coming to live with the great aunt, F.P. ran away from home to
visit his grandmother on three or four occasions. There is no male-figure
in the aunt's home. The aunt feels that F.P* needs the kind of discipline
that a man could administer. However, she seemed to have been referring to
corporal punishment, rather than to a wholesome male relationship. Neither
the aunt nor the counsin living in the home have children, and find it
rather difficult to understand the boy. Because of F.P.'s behavior, they
are having difficulty providing the warmth that the boy needs.
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The visiting teacher discussed with the aunt, the services rendered
by the school psychologist and by the Child Guidance Center in helping us
to understand the needs of children. An appointment was made for F.P. to
be seen by the school psychologist who administered the Wechsler Intelli
gence Scale for Children. Results were: "Verbal Scale 72, Performance
Scale 60s Full Scale 63." The following is a summary of the psychological
report: "F.P. functioned below average expectations in all areas of the
verbal and non-verbal scales. His most advanced areas included social
judgments, oral vocabulary development, alertness to detail in pictured ob
jects, and the rapid reproduction of given associated graphic symbols. Re
tention of useful information and logical thought organization were consis
tent with the overall measurement. Relatively poor were such areas as number
concepts, social sensitivity, spatial concepts, and the reproduction of per
formance tasks from a parts breakdown. F.P.'s intellectual limitations
should make academic progress in a regular classroom setting very effortful.
This boy will continue to require individual attention."
Near the end of F.P.'s second year in the third grade, and of his
first year with his aunt, he was placed in the juvenile home because of in
corrigible behavior (running away from home). During his stay at the juve
nile hone, F.P. was observed to have negaged in homosexual activity with
several of the boys. Socially, F.P. got along congenially with his class
mates, and showed no overt aggressive homosexual tendencies.
While at the Juvenile home, F.P. was seen at the Child Guidance Center
on a consultative basis. At the Guidance Center, F.P. expressed a desire
to live with his maternal grandmother, though he denied having difficulty
with the aunt. He also denied academic difficulties* Also said he saw his
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mother last year, but has not seen his father for several years. F»P« said
he likes to play baseball, and claims to have a girl friend. In regard to
the homosexual activity, he stated that no one taught him this. He does
not exhibit any particular guilt about it and does not seem to feel that the
grandmother would be particularly upset by his behavior.
F«F« was administered the Bender Visual Motor Gestalt, the Draw-A-
Person, the Thematic Apperception Test, and the Rorschach Ink Blots. To
summarize: "This youngster shows no gross disturbance in his contact with
reality* He sees himself as very alone and uncared for. The world is
threatening and hostile. He is functioning at a mental age of about seven;
is rery immature, and has found in his homosexual relations a way of getting
both some satisfaction, and also a lot of attention. He might be helped to
find more acceptable relationships if placed in a good foster home, where
there is not only adequate supervision, but strong, warm father and mother
figures•"
At the end of F.P.*s stay in the Juvenile home, he was returned to
live with the great aunt because no foster home was available at that time.
Toward the end of the 1957-58 school term, F.P. enrolled in the
special class for slow learners. The special class teacher reported that
at the end of one year in the special class, F.P. had made several ash trays,
waste paper baskets, and other useful items, including a belt. His academic
functioning continues to be on a first grade level. However, he is beginning
to show some interest in his academic work* He gets along well with his
classmates; however, his friendships seem to be confined to the members of
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An analysis of F.P.*s case reveals that he Is both academically re
tarded and socially maladjusted. He sees himself as very alone and uncared
for in a threatening and hostile world. This is a result of a lack of satis
factory relationships with adulrs. F. P. has compensated for this through
homosexual relationships. He has found in homosexual relationships both
some satisfaction and quite a bit of attention. This boy might be benefited
if some attention is directed toward correction of his undernourished condi
tion so that he might be able to compete with boys his own age. Perhaps if
he is able to compete with boys physically, he might be able to establish
relationships with them without resorting to homosexual relations • This
boy might be helped to find more satisfactory relationships if placed in a
foster home, where there is not only adequate supervision, but strong, warm,
father and mother figures. He continues to be in need of the security of a
small group situation such as the special class.
Case of W.C.
W.C. was referred to the visiting teacher by his third grade teacher
whose major concern was the boy's anti-social behavior in class. W.C* was
ten years old at the time of referral.
Further discussions with the teacher revealed that W.C. was quite
talkative, and often disturbed the class with his mischief. He was highly
distractible, and seemingly restless. At times, he took paper and pencils
from his classmates, and sometimes fought with little provocation. With
reference to W.C.'s academic functioning, the teacher reported that he had
learned to do simple, one-column addition,and simple, two-column substraction
that did not require carrying. His best ability seemed to be in arithmetic.
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However, he had difficulty solving problems where logical reasoning was re
quired* W.C, was functioning on a first grade level in reading* This boy's
muscular coordination seemed to be undeveloped. He had difficulty forming
letters, and he usually ran his words together* W.C. was quite inattentive
in class, and needed constant supervision in order to complete a task suc
cessfully. His span of retention was also brief; he had difficulty retain
ing information from one day to another, at times. ¥.0. has a slight speech
impediment, and has been seen by the Speech Therapist*
Data contained in the cumulative folder revealed that W.C. has at
tended College Hill School since he first enrolled in school. He spent two
years at the second level of the Junior Primary Department. W.C. scored
low on reading readiness tests administered. However, he did obtain a grade
placement of 1«° on an achievement test administered during his second year
in the second grade* The teacher's appraisal of W.C.'s academic work during
his first year in school was that he needed improvement. His progress was
rated as unsatisfactory during his second year in school* During the next
two years which he spent in the regular class, his academic progress was
appraised as needing improvement. Ratings made by W.C.'s first grade teacher
indicate that he was cooperative and courteous* However, his subsequent
teachers gave him below average ratings in those aspects of behavior* The
report from the Speech Therapist is as follows: "W.C. was seen during eleven
sessions for help with pronouncing the "s" sound. Can produce the sound
correctly, but fails to do so.
Inspection of the health record showed that W.C. was examined by the
school physician while in the first grade, and again when in the third grade*
Negative results were reported for both examinations. Results of a Snellen
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test showed that ¥,C, has good vision* The Audiometric test revealed a
slight hearing loss in the left ear.
The visiting teacher observed W.C. to be an average-sized, poorly
dressed, but friendly child* He seemed to have no difficulty entering into
the relationship. He verbalized a liking for school, and when asked specifi
cally what he likes about school, said he likes to play. He admitted having
difficulty with his lessons* W.C, spends his afternoons playing with his
siblings and neighbors and watching television* We discussed the school psy
chologist's forthcoming visit to the school to see W.C* Despite the visiting
teacher's efforts to help W.C. to feel comfortable about this future meeting
with the school psychologist, he seemed to be quite apprehensive. This was
noted in the referral to the psychologist*
W.C. lives with his mother, step-father, and four siblings, one older
sister and two younger brothers* The family occupies a scantily furnished,
ill-kept apartment in the housing project. The actual grade placements of
three of W.C.'s siblings are compatible with their chronological grade place
ments. The mother completed the eleventh grade, and the step-father completed
the sixth grade. Because she is employed as a maid, and has very long work
hours, the mother had little time to spend with the children* The sixteen
year old girl, who terminated her education in the ninth grade, assumes the
major responsibility for caring for the children*
The mother reported that W.C. is a product of an extra-marital rela
tionship, and that the whereabouts of the father is unknown. The alleged
father of W.C* and two younger brothers deserted the family. However, he
contributes to the support of the children through the Juvenile Court, where
the mother petitioned for support* W.C.'s home life has been rather unstable,
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as there have been several step-fathers in the home from time to time. The
family income has been rather unstable. On two occasions the mother received
Aid to Dependent Children from the State Department of Public Welfare. Each
tine, this aid was terminated because of the mother's having a man living in
the home*
W.G.'s siblings tease him about his speech defect, and about his lack
of progress in school. This he seems to resent, and often fights with them.
There seems to be a strained relationship between W.C. and his step-father,
who is allowed to administer discipline to the children. W.C's relationship
with his mother does not appear to be a close one; however, the relationship
seems somewhat satisfying to W.C. The mother has a somewhat indifferent atti
tude toward W.C* and the rest of the children. She seems to be more occupied
with her personal life than with the welfare of ner children.
In discussing W*C**s early development* the mother's account of W.C.'s
prenatal development, parturition, and. infancy revealed no significant devia
tions from the norm. W.C* has had the usual childhood illnesses, but no un
usual illnesses or accidents were reported. The mother had not noticed that
W.C. has a hearing defect until it was reported by the school. Upon notifi
cation by the school that W.C. suffered a hearing loss, the mother began to
observe the boy. She did not feel that the boy's hearing was impaired, and
had to be continuously encouraged by W.C.'s teacher to take the boy to an
otologist* After a long delay, the mother took W.C. to an otologist, who
reported a slight hearing loss. However, the loss was not severe enough to
require the use of a hearing aid. Since that time, the mother has noticeed
that W. C. tends to turn his head to the right side when attempting to hear.
In regard to W.C.'s academic progress, the mother is having difficulty
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accepting the boy's limitations. This is evident in the fact that she pro
jects his difficulty onto the fact that he "just likes to play," and onto
the fact that the teacher needs to "pin him down and make him learn*11 The
mother claims to have attempted, at one time, to help W.C. to learn to read,
but felt that her efforts were futile, and decided to "leave the boy alone."
The mother expressed a willingness to go along with whatever plans the school
makes for W.C, However, this seemed to be more an attitude of indifference
than of a desire to cooperate with the school. She wonders why W.C. is so
"backwards in school", but reasons that there's usually "one in every family."
The mother never attends P.T.A. or other school functions, and never purchases
art supplies, etc. for her children.
W.C. was seen by the school psychologist for an assessment of his men
tal abilities. He was administered the Wechsler Intelligence Scale for Chil
dren with the following results: "Verbal Scale 7k9 Performance Scale 67, and
Fall Scale 6?. W. C. responded readily to the test items, and his hearing
did not appear to have a noticeable effect on the test results. Thus, the
test results is felt to be a fair estimate of his present level of mental
function. Results of the WiSC indicate that W.C. is within the classifica
tion mentally retarded. All of the measured responses fell below normal ex
pectations. Oral vocabulary skills are low, as is his numerical reasoning
ability. His supply of meaningful and useful information tends to be meager*
Associative flexibility is poor, as is general thought maturation. W.C. is
going to need considerable individual help with academic work in order to
meet with success."
A case conference was held at the school in order to make educational
plans for W.C. The following persons participated in the planning: the Prin
cipal, Teacher, School Nurse, School Psychologist, Consultant for Slow Leaners
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and the Visiting Teacher. Academic, medical, psychological, and social data
were reviewed and discussed. On the basis of the data discussed, it was
recommended that W.C. be placed in a special class for slow learners.
After the visiting teacher made arrangements with the mother and the
child was prepared for the change, W.C, enrolled in the special class*
The special class teacher reported that W.C. experienced initial dif
ficulty in adjusting to the special class. He seemed to resent the change.
At times, he refused to participate in class activities, and had difficulty
making friends. Be often asked permission to join his former classmates
during play period. However, this request was difficult to grant, as the
schedule for the special class is different from that of W.C.'s former class.
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W.C.'s attitude toward the special class modified somewhat during the
following six months, and he began to make friends in the class. He seemed
to enjoy the individual attention he was getting. He took special pride in
projects that he completed. The teacher reported only slight gain in acade
mic progress. W.C, is gradually learning to get along congenially with his
classmates. He enjoys helping with chores in the classroom.
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An analysis of W.C.*s case shows that he is academically retarded
and that he has difficulty in social relationships. Bis difficulty in
establishing social relationships seems to stem from his mother's apparent
ly indifferent attitude toward him. Another contributing factor is the
fact that he has had to adjust to several step-fathers. He also experi
ences difficulty in his relationship with his siblings who tease him about
his speech impediment. The mother needs to arrange to spend more time with
W.C., and to give Mir support and encouragement in attempting to realize
his potentials. The mother is also in need of a more thorough understand
ing of the special education program.
ho
Case of R.M.
R.M. was initially referred to the visiting teacher by her third
grade teacher who reported that R.M. was repeating the third grade, and her
academic progress is almost nil.
Interviews with the teacher revealed that R.M. was unable to count by
rote beyond ten, and recognized only two or three numbers. This child seemed
to have poor muscular coordination; she was unable to form letters and num
bers well. R.M. had difficulty following directions, and needed constant
guidance from the teacher in order to complete the simplest task. Though
R.M. was very neatly dresses and well-mannered, she was not accepted by the
members of her class* Despite many rebuffs, she made occasional shy attempts
to be friendly with her classmates.
A review of the cumulative folder revealed that R.M. has attended Col
lege Hill School since she first enrolled in school. There is no test data
available on R.M. Notations made by her former teachers indicated that R.M.
was too immature to take the group tests. R.M.'s academic work has been
rated as unsatisfactory since she first enrolled in school. Teacher ratings
made in regard to R.M.'s behavior indicate that she has always been mild-
mannered, cooperative, and courteous. She was retained at the third level
of the Junior Primary Department.
The visiting teacher observed R.M. to be a rather short, thin, timid
child. Her forehead is extremely flat. The frontal lobe give the impres
sion of having been flattened. She speaks haltingly; however, no speech
impediment was evident. It was rather difficult to establish rapport with
R.M. She talks very little, and her responses to interrogations are usually
limited to one or two words. She was able to admit that she likes to color,
but does not like to read* R.M. says that she spends her afternoons playing
and watching television. Sometimes her mother lets her help with household
chores. R.M. attends church with her parents on Sunday, and sometimes attends
Sunday School* The visiting teacher prepared R.M. for the school psycholo
gist's forthcoming visit to the school*
R.M. lives with her mother and father in a modest home, which is rea
sonably well-kept* There are four sbilings, all of whom are married adults.
The mother is fifty three years old, and the father is fifty nine years old*
The mother completed the sixth grade, and the father says that he spent appro
ximately two years in school. He claims to have lived on a farm where he and
his nine siblings had to work* The father regrets his lack of opportunity
for an education, and has been particularly concerned that his children had
an opportunity for an education* Two of the older daughters completed high
school, one terminated her education in the ninth grade, and the other in
the eighth. Since R.M. is the youngest child, the father feels that she has
a better chance for an education than the other children had* He hopes that
she can finish high school, and "make something of herself." The father is
employed as a truck driver, and the other is employed as a maid*
The family is buying their home which is located in a reasonably quiet
neighborhood composed of old homes. An older sister lives next door, and
assumes responsibility for caring for R.M. after school hours. The parents
affiliate with the local Baptist Church, and attend church services regular
ly.
In discussing R.M.'s early development, the mother reported that preg
nancy occurred during menopause* In comparison with other pregnancies, the
mother noticed nothing unusual while carrying the child. Birth was without
incident, and R.M. has suffered no unusual illnesses or accidents. She
was slow in walking and talking. R.M. has always been rather thin. The
mother noticed that R.M.'s early development was slower than that of her
other children, and has been quite concerned about it. She has had R.M.
examined by several pediatricians who reported negative results, except for
the child's being slightly anemic. About the anemic condition, the mother
says that R.M.'s eating habits are poor, as she is allowed to eat what she
wants most of the time, rather than what she needs. R.M. is presently under
medication for her anemic condition*
In regard to R.M.'s limited academic progress, the mother stated that
she has been to the school on several occasions to talk with R.M. »s teachers
about the child's lack of progress. She is unable to understand why R.M,
finds academic work so difficult. The mother has attempted to help R.M. with
her reading and number work at home, and has found that she "just can't re
member anything.n Both parents are very protective of R.M. She is petted
quite a bit, and is showered with material possessions both by her parents,
and by the older sister. According to the mother, R.M. performs household
chores satisfactorily. However, she is unable to go on errands beacuse of
her poor memory, and partly because of the protective attitude of her parents.
The relationship between R.M. ana her parents seems to be a very warm one.
Both parents are warm, affectionate people who, despite limited educational
experiences, are able to provide an adequate home for R.M. The mother
attends P.T.A. meetings, and generally supports the school.
In order to get an assessment of R.M.'s mental abilities, she was re
ferred to the school psychologist for an individual intelligence test. She
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was administered the Wechsler Intelligence Scale lor Children with the fol
lowing results: "Verbal Scale 65, Performance Scale kk, Full Scale 51. R.M.
was somewhat apprehensive, though eager to cooperate. R.M. exhibited much
better ability on the verbal sections of this test than she did on the non
verbal sections. However, retardation was evidenced in all areas. Reten
tion of general information, numerical reasoning, and word fluency were the
child's lowest areas on the Verbal Scale. Only slightly better were com
prehension and discriminative reactions to familiar materials. Results of
all performance tests were very low. She was unable to perform at a level
high enough to gain any credit on a test requiring the ability to see the
relationship of parts to a whole. In the application of general intelli
gence to social situations and in spatial relations, R.M. demonstrated very
low abilities. Test results indicate that academic progress will be ex
tremely difficult, although there is a possibility that some skills could
be developed at a very elementary level. The extent of progress that this
child is capable of making is limited, and that progress will depend largely
on individual help."
A case conference was held at the school with the teacher, principal,
school psychologist, consultant for slow learners, and the visiting teacher
participating. Social, academic, medical, and psychological data were re
viewed and discussed. It was the consensus of the group that R.M, needed
more intensive individualized help than she could feasibly be given in a
regular classroom. Special class placement was recommended.
Upon notification of R.M.'s eligibility for special class placement,
the parents were extremely hopeful. %e visiting teacher interpreted R.M.*s
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limitations to the parents and attempted to help them to understand the im
portance of keeping their ambitions for.the child on a realistic level.
The special class teacher reported that R.M. adjusted to the class
with little difficulty. Emphasis was placed on helping her to develop her
motor coordination. She does fairly well with larger objects, but needs
to develop fine discrimination. R.M. 's academic progress has been confined
to learning to writer her name properly, and to recognizing the names of a
few articles around the room.
An analysis of R.M.'s case reveals that she has experienced academic
difficulties since she first enrolled in school. Both her physical and men
tal development have been at a retarded rate. She shows dependency both in
relationship to her teacher, and to her parents. The age of R.M.'s mother
at the time of her birth may be the major factor in her retardation. R.M.
maintains satisfactory relationships with her parents and siblings. The
parents need to be a little less protective of R.M. so that she might be
come as independent as possible. R.M. also needs to engage in more construc
tive leisure time activities.
Case of A.W.
A.M. was referred to the visiting teacher for study by his classroom
teacher who reported that this eleven year old fifth grader was reading on
a first grade level.
Further conferences with the teacher revealed that A.W. was a coopera
tive, well-mannered lad who tried very hard to get his lessons. His partici
pation in class activities was usually not voluntary, but he put forth exerted
effort when called upon. A.W. seemed to have had a very strong urge to
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succeeds he usually pouted when unable to succeed at an assigned task* This
boy's best ability was in arithmetic* This he performed on a second grade
level, and seemed to enjoy. A*W*'s right arm is slightly smaller than the
left, and he seems somewhat sensitive about this* He is basically right-
handed, but uses his left hand quite often. A.W.'s penmanship was fair,
but showed some arrested development in motor coordination* He came to
school neatly dressed; A.W. sometimes bought lunch in the lunch room, and
sometimes brought lunch from home* He ate very little when he brought his
lunch from home, but devoured his meals when he bought lunch at school*
According to the teacher, A.W. was not very friendly with the boys
in the class. His closest friend was a very shy, reticent boy* He maintained
a rather aloof relationship with the other members of the class. On the
playground, A.W. exerted himself. Especially in competitive sports did he
try particularly hard, though hard running seemed to be rather effortful for
him because of his right leg being shorter than his left. A.W. has a slight
speech impediment, but it is not very obvious, and is not attention evoking*
Data contained in the cumulative folder indicated that A.W. repeated
the first grade. His first year's work was rated as unsatisfactory. Com
ments made by A* W*'s first grade teacher indicated that he was extremely
immature, and unready for first grade work* His second year's work was rated
as needing improvement, as was his work in subsequent years until he was
placed in the special class near.the beginning of his sixth year in school.
Ratings made by A.W.'s second grade teacher showed that he was cooperative,
and showed initiative in getting his lessons, but to little avail* His
third grade teacher noted that he was quite sensitive, and was easily dis
couraged when he did not meet with success. She also noted that A.W* became
angry easily when teased. A.W.'s fourth grade teacher commented that he
had a very brief retention span, and though he put forth effort to get his
lessons, his progress was extremely slow. During this term, A.W. 's academic
progress was conspicuously beneath that of his classmates. He transferred
to another school and was unwittingly placed with a group of children much
more advanced than he. He was reported to have been very reticent, sensi
tive, and never volunteered to participate in class activities. A. W. scored
on a first grade level on achievement tests administered when he was in the
third grade.
A review of the health record showed that A.W. has not been vaccinated.
He suffered with ringworm while in the fourth grade. Results of an Audio-
metric test show that A.W. has good hearing, and the Snellen test showed no
visual impairment. Negative results were reported by the school physicians
who examined A.W.
The visiting teacher observed A.W. to be a rather thin.boy of average
height for his age and of sober countenance. He was clean, but his shirt
seemed too large. He had a haircut, but his shoes were badly in need of
repair. A.W. expressed a liking for "number work," and a dislike for read
ing. Said he likes to play ball. After school, he helps his mother to
care for the younger children.
A.W. lives with his mother, step-father, and three younger siblings,
one sister and two brothers. The house is scantily furnished, but reason
ably well-kept, considering the number of children in the family, and the
fact that it is somewhat small. It is located on a main street in a Negro
business district characterized by pool rooms, taverns, and night clubs.
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A recreation center and a IWCA building are within five blocks of the house,
but A.W. never participates in activities carried on at these two places
of recreation. There is also a theatre near A.W.'s home, but he is seldom
allowed to go to the movies. There is no television set in the home, and
the family only buys the local Negro newspaper occasionally. The mother is
a pleasant woman in her middle thirties. She completed the eighth grade,
and is now employed as assistant cook in a restaurant. The step-father com
pleted the fifth grade, and is employed as a laborer.
According to the mother, A.W. was born out of wed-lock. The mother
was married to per present husband when A.W. was two years old. She reported
that her husband has always been fond of A.W., and feels that he has shown
no difference between A.W. and the children that he fathered.
In regard to A.W.'s early development, the mother reported that he
was a full term baby, and birth was normal. She recalled nothing unusual
about his development from birth until he was approximately ten months old.
When A.W. was about ten months old, the mother noticed that he was unable to
use his right arm and leg, and was unable to stand. The mother was working
at that time, and a neighbor was caring for A.W. She could recall no un
usual illness, accident, or other precipitating factor. Shortly after this
paralytic condition was noticed, A.W. had a seizure for the first time.
He was taken to a general practitioner following his first seizure, and the
mother recalls that the physician gave her no definite diagnosis of the
condition. She reported that the physician observed that A.W.'s condition
was similar to a "cold stroke." Following the first seizure, A.W. had re
curring seizures approximately every four months. From the mother's de
scription, A.W. had grand mal seizures. A.W. talked at a normal age, and
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walked when approximately eighteen months old. As he grows older, his para
lytic condition becomes less obvious. He has never worn a brace* The mother
reported that A.W.'s seizures have not diminished in frequency as he grew
olderj if anything they occur more frequently. His seizures usually occur
at night*
With respect to A*W*'s academic progress, the mother is aware of his
limited progress in school* She has attempted to help him with his lessons,
and has noticed that his retention span is very short* She also noted that
he becomes discouraged very easily when he is unable to grasp material pre
sented to him* The mother is anxious for A.W. to "make something of himself,11
because she fears he will be unable to do hard work* Her expectations of
the boy are somewhat high because he is the oldest child* A.W. is able to
take good care of the children, and is reported to perform some household
chores capably. His younger sister, who is in the third grade, is making
satisfactory progress in school* She is a much more out-going child than
A.M.
The mother does not seem to be very warm toward A.W. Perhaps this
is an attempt to prevent the stepfather from thinking she is partial toward
him. A.W. relates fairly well to his siblings, except that there seems to
be a bit of rivalry between him and the younger sister whose academic pro
gress has already surpassed his own.
The visiting teacher prepared both A.W. and his family for A.W. 's
being seen by the school psychologist* He was later administered the Wech-
sler Intelligence Scale for Children with the following results: "Verbal
Scale 70, Performance Scale 65; Full Scale 61*•" The following is a synop
sis of the psychological report* "No unusual behaviorisms were noted, and
So
the test results is felt to be a good estimate of A.W.'s present level of
mental function. The results of the WISC indicate that A.W. is within the
classification mentally retarded. Throughout the test was a consistent and
low level of mental function. His vocabulary is very poor and functional
in quality. Number concepts are very limited. This boy has difficulty re
taining meaningful and useful information. In visual-motor area, his poorest
ability was concerned with determining missing essentials in pictorially
presented materials. Social intelligence and/or awareness scored quite low,
too. This boy needs considerable individual help in order to succeed acade
mically.11
In order to determine appropriate educational plans for A.W., a case
conference was held at the school with the following persons participating:
the principal, teacher, consultant for slow learners, school psychologist,
and the visiting teacher. Social, psychological, scholastic, and medical
data were reviewed and discussed. It was pointed out that A.W. 's academic
successes will probably be minimal. A more realistic program for the boy
would emphasixe habits, attitudes, and a few academic skills that will be
of use during adulthood. It was recommended that he be placed in the special
class at College Hill School,
The visiting teacher notified the mother of the recommendations. Also
discussed, in general, the results of the study made by A.M. in an attempt
to help the mother to accept the boy's limitations and to maintain realistic
goals for him. The visiting teacher attempted to help the mother to under
stand the importance of her giving A.W. continuous support, and of her helping
him to feel comfortable about the transfer. Both the classroom teacher and
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The special class teacher reported that A.W. was very sober at first,
and did mechanically, whatever he was asked to do* However, as he began to
have successes with his assigned tasks, he become more confident, and smiled
more easily. His coordination continues to be very poor, but his penmanship
showed same improvement over a period of one year. Academically, he is
functioning on a middle first grade level in reading, and continues to be
on a second grade level in arithmetic* His social contacts in school are
limited to the members of the special class*
An analysis of A.W.'s case shows that he has been academically re
tarded since his second year in school. He is somewhat lacking in self-
confidence. This seems to stem from his mother's high expectations of him,
and from unfavorable comparison with his younger sister whose academic pro
gress is satisfactory. Also, A.W.'s sensitivity may be due, in part, to
his physical condition. He has shown some improvement through participation
in the special class* This boy needs to broaden his social contacts. The
mother needs to become more aware of A.W.'s needs so that she can help to
improve her own relationship with the boy, and his relationship with his
siblings.
Case of W.B.
When W.B. was fourteen years old, he was brought to the attention of
the visiting teacher by the Juvenile Court Counselor who suggested a possi
ble need for curriculum adjustments for the boy.
At the time of referral, W.B* was enrolled in the fifth grade at the
Juvenile Home. This was W.B.'s third trip to the Juvenile Home* The pre-
cipating factor for his having been placed there was his failure to enroll
in school after having been home for two months following a year's stay at
the Florida Industrial School for Boys at Marianna.
W.B. has been known to the Juvenile Court since he was in the first
grade. HLs initial contact with the court was because of truancy from school
and running away from home. Juvenile Court records show that the mother
has consistently maintained that she was unable to handle the boy since he
was in the first grade. The mother has never pleaded for custody of the boy
when he was in the Juvenile Home, and she seldom visited him there. Records
of court hearings show that the mother claims to have "done everything she
could for the boy." She showed little understanding of the boy's emotional
needs. Records from the Florida Industrial School for Boys show that W.B.
scored low on group achievement tests administered, and on the group tests
of intelligence. He excelled in shop work and in farm work.
Through an interivew with the teacher at the Juvenile Home, the
visiting teacher learned that W.B. was functioning on a second grade level
academically. He enjoyed shop work, and had made several useful items such
as book ends and miniature shelves. He also seemed to enjoy helping in the
garden. W.B. has a fiery temper and fights at the slightest provocation.
He uses profanity, smokes cigarette butts, and picks on younger boys. Ac
cording to the teacher, one would not think that W.B. is a discipline prob
lem, as he usually has very little to say to anyone. However, he has a
reputation of "not bothering anybody, and of not wanting anyone to bother
him."
On one occasion during his last stay at the Juvenile Home, W.B. at
tempted to run away, but was returned within five hours. This hostility
toward the Juvenile Home seemed to increase with each commitment. However,
be could not seem to grasp the fact that improved behavior was a means of
shortening the duration of his stay.
A review of the school records showed that W.B, has met with many
failures in school, and he has transferred from school to school quite a
bit. He spent three years in the first grade, during which time he once
moved to Alabama, returned to another Tampa school, and spent about two
months in the Juvenile Home* Comments made by W.B#'s first grade teachers
indicate that his academic progress was unsatisfactory, that he had difficul
ty adjusting to the group, and that he was frequently absent from school.
W.B. enrolled in the third Tampa school when in the second grade. His
teacher rated his academic progress as unsatisfactory, but placed him in the
third grade for purposes of social adjustment. Comments made by W.B.'s
second grade teacher indicated that he was a "lone wolf," and that most of
the contacts made with his classmates were unpleasant ones. She commented
that this might have been due to his having been more mature chronologically
than his classmates. When in the third grade, W.B.'s academic work was rated
as needing improvement. He was observed as putting forth little effort to
get his lessons, except when constantly encouraged. He scored on a low first
grade level on an achievement test administered during this term. W.B. was
promoted to the fourth grade where he spent two years performing unsatis
factorily. His manner continued to be one of superficial reticence which
his fourth grade teacher described as sullenness. W.B.'s attendance con
tinued to be irregular. While in the fourth grade, he obtained an I.Q.
grade placement of 2.3 on a group test of intelligence.
After two years in the fourth grade, W.B. was promoted to the fifth
grade, where his first semester's work was rated as needing improvement.
He was observed as having been a bully, and as having a very untidy per
sonal appearance*
The health record showed that W.B. had a physical examination while
in the fourth grade with negative results, He has never been vaccinated,
Snellen test results indicate no visual impairment. W.B. is rather short
for his age, but appears to be healthy.
The visiting teacher observed W.B. to be a short, poorly dressed boy
who wears a hardened facial expression. He was badly in need of a hair-cut.
W.B. seemed defensive throughout the contact. He did express a preference
for the Florida Industrial School for Boys as opposed to the Juvenile Home.
He said "they learned me something in Marianna." Though questioned by the
visiting teacher, W.B, did not mention any specific dislikes that he har
bored for the Juvenile Home. With reference to returning home and to school
in the city, he just said he wants a job. Says he worked on a Seven-Up
truck sometimes when he stayed out of school.
An attempt was made to prepare W.B. for the forthcoming visit from
the school psychologist,
W.B.'s family consists of a mother, father, and one younger brother,
the parents separated approximately seven years ago, and the mother re
married. The younger brother is a product of the second marriage, and is
of pre-school age. The mother works as a maid, and has very long working
hours. The younger brother is cared for by a neighbor who does not claim
to be responsible for W,B,'s behavior after school, because she says he's
"too grown." The step-father is employed as a laborer. It is reported
that the step-father drinks excessively, and abuses his family.
The family rents a scantily furnished, dilapidated, ill-kept house
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in one of the most deteriorated sections of town* It was the first Negro
settlement in Tampa, and is characterized by run-down shacks, numerous
taverns, and rooming houses. A cement block manufacturing establishment
is located on the edge of the neighborhood directly in front of W.B.fs
home. The area is, consequently, noisy, dusty, and most undesirable.
There are no churches in the neighborhood, as they have been torn down and
rebuilt elsewhere. There are no recreational facilities for children and
only those adults who wish to spend their time in taverns have recreational
facilities available to them.
The mother seems to be a rather weak individual who is reluctant to
undertake the solution of any problem that seems effortful for her. She
completed the fifth grade, and says that it was always "hard for her to
learn. " She commented that W.B. spends more time in the Juvenile Home
than he spends at home. She says that she tells W.B. to "do right, or
those people (meaning the juvenile authorities) will handle him." She
learn to behave in socially acceptable ways.
In discussing W.B.'s early development, the mother reported normal
pre-natal development and delivery. At the age of approximately seven
months, W.B. developed a condition which the mother says the physician
described as "poisoned kidney." As a result of this condition, he was
"swollen all over for a long while." She could recall no unusual after
effects of this illness. After recovering from this illness, W.B. reported
ly walked and talked normally. The mother feels that W.B. stays out of
school so much because he is "hard to learn." He also says the children
pick on him. After having had such a difficult time keeping W.B. in school,
the mother is of the opinion that the boy should be "given a job now and
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put to work."
Since the mother left home for work very early, W.B. has the respon
sibility of dressing himself for school. The mother claims that there is
always food in the house for W.B. to eat, but he's too "lazy to fix his own
foow." The younger brother has breakfast at the neighbor's house.
When at home, W.B. picks on his younger brother, and "sasses" his
step-father. There seems to be a feeling of mutual dislike between W.B.
and his step-father. The mother reports that the step-father says he would
do anything for W.B. if the boy would "do right." Also says that she can't
uphold W.B. in his misbehavior. She seems limited in her ability to pro
vide emotional support for the boy. W.B. spends most of his time roaming
the streets and picking up odd jobs here and there whenever he is not en
gaged in mischief. The mother related incidents in which W*B., along with
a gang of boys, trespassed on private property and rode horses, took money
from a neighbor's house, and took fruit from a street vendor*
The mother was informed of the school's plans for making curriculum
adjustments for W.B., and doubted that we could keep W.B. in school long
enough to make plans for him. In regard to her support of school activities,
the mother reported that W.B. never tells her what's going on in the school,
because he's seldon there* She has made no attempt to talk with school
personnel about W.B. She claimed to have given W.B. lunch money at one
time, but stopped when she found that he spent it on "foolishness*1'
The school psychologist saw W.B. at the Juvenile Home where he ad
ministered the Wechsler Intelligence Scale for Children with the following
results: "Verbal Scale 61, Performance Scale 69, Full Sclae 62." The test
administrator made the following comments: In the test situation, W.B.
displayed very little spontaneity. While this boy indicated no hostility
to examiner, he related poorly. W.B. appeared anxious and required re
assurance. After testing, it was learned that W.B. had been returned the
previous day from running away. In talking with persons at the Juvenile
Home, it was learned that the boy's disinclination to talk was consistent
with their past observations."
"W.B. indicated below average development in all of the mental abili
ties involved. Particularly poor were such areas as vocabulary development,
flexible associative processes, logical thought processes, and familiarity
with factual-type information. Spatial orientation and spatial concepts in
cluding social judgments and sensitivity to social situations constituted
his most advanced areas, these falling slightly below average expectations•"
"While dircumstances were not favorable in this test situation, his
functioning did indicate a degree of retardation which might explain much
of his academic and social problem. Material in a regular classroom situ
ation must be on his level and at his decidedly retarded rate of development.
Meeting this boy's needs will be a real challenge to the school."
A case conference was held at the Juvenile Court with the following
persons participating in the planning: the school psychologist, the consul
tant for slow learners, the teacher from the Juvenile Home, the Juvenile
Court Counselor, the Judge of the Juvenile Court, and the visiting teacher.
It was recognized that W.B. needs to be placed in a situation where he can
gain some satisfaction from his school experiences. It was recommended that
he be placed in the special class for slow learners at College Hill School
on a probationary basis. We noted the fact that W.B. is chronologically
too mature for placement in an elementary school. However, there were no
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facilities available on a junior high school level. It was felt that W.B.
was so badly in need of the kind of security that can be provided in a small
group situation that the merits of special class placement at least equal
to, if not outweigh the disadvantages of placement in an elementary school*
Considering the problems which this boy has, along with his limitations, it
would be extremely difficult for him to function in a regular class on a
junior high school level. In terms of long range planning, it was recom
mended that W.B. be referred to Vocational Rehabilitation services whenever
he hears the maximum compulsory attendance age of sixteen years. In the
meantime, he will continue to be on probation with the Juvenile Court.
The visiting teacher notified the mother of plans for W.B. to return
home and enroll in the special class at College Hill School. She did not
seem to be particularly enthusiastic, but said that she would try to "scrape
up enough money for W.B. to ride the bus to school." An attempt was made
at helping the mother to understand the importance of providing emotional
support for W.B. Also discussed the boy's limitations and needs.
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W.B. enrolled in the special class where he immediately made friends
with F.P. whom he had met once at the Juvenile Home. At first, he bullied
the other boys in the class. However, the special class teacher utilized
his ability in woodwork in helping him to feel secure. He was given the
responsibility of helping the other boys with their projects whenever they
needed him. W.B. continued to function on a first grade level in reading.
He has difficulty handling abstract numerical concepts, but is able to
count money fairly well. W.B. *s attendance has improved in comparison with
his past attendance, but continues to be somewhat irregular at times. He
enjoys helping with classroom chores. W.B. needs to continue to develop
habits of cleanliness and personal hygiene.
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An analysis of W.B. 's case reveals that he is both academically re
tarded and socially maladjusted. His difficulties in social adjustment
seem to stem from a lack of warmth in his relationship with his mother*
The mother is a rather weak individual and has allowed W.B. to develop in
an atmosphere that forced him to become independent of her at a very early
age. The relationship between W.B. and his step-father is one of mutual
dislike. W.B. needs to establish wholesome relationships with adult male.
He is in need of after school work experiences that will help him to main
tain the sense of independence which he has felt for quite some time, and
which would be of assistance to him at the termination of his school ex
periences. His school experiences should be of a practical nature because
of the high probability that he will terminate his education after appro
ximately one more year when he has reached the maximum compulsory attendance
age.
Case of B.T.
This eight year old first grader was referred to the visiting teacher
because of his maladjusted behavior and his inability to get along in a
group situation.
Conferences with B.T.'s teacher revealed that the boy had temper tan
trums in class. He destroyed paper and pencils belonging to other children,
fought constantly, and reacted vioientjy to punishment. Whenever the teacher
left the room, she took B.T. with her. The teacher reported that she has
tried various ways of handling the boy. She has been kind, has used corporal
punishment herself, and has allowed him to be punished by a stern looking
sixth grade teacher who has a reputation of being able to handle children.
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She reported that B.T. is afraid of this teacher, and is very quiet when
in her presence* However, as soon as he returns to his own classroom* he
reverts to unacceptable modes of behavior*
The teacher related an incident in which B.T. became angry when she
attempted to discipline him, and kicked a chair from one end of the room
to another. The teacher had told the other members of the class "not to
bother him," because of B.T.'s excessive fighting. Consequently, he was
not accepted as a member of the group.
Though B.T. is eight years old, this is his first year in school.
Because of his maladjusted behavior, B.T. had participated very little in
the reading readiness program.
The visiting teacher observed B.T. to be average sized for his age,
healthy looking, poorly dressed, seemingly nonchalant boy who seems not to
be totally aware of the magnitude of his problems. He verbalized on a very
superficial level. He did say that he gets angry when the children pick on
him. Also said he does not like to come to school. He likes to play. W.B.
claims to spend all of his time playing when he goes home from school. The
visiting teacher attempted to help B.T. to understand that she would come
to visit him sometimes to talk with him about how he's getting along in
school. Also mentioned the fact that contacts would be made with B.T.'s
parents. This he seemed hesitant about, even after given assurance by the
visiting teacher that she would not make an unfavorable report on him*
B.T. lives with his foster parents who are a very elderly couple. The
foster mother completed the fourth grade, and the foster father terminated
his education in the fifth grade* The foster father is employed as a laborer
with the city sanitation department, and the foster mother is a housewife.
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The family lives in a small, dilapidated, crowded, poorly kept home. The
house is located on the outskirts of a very densely populated Negro area
characterized by low rent apartments and rows of similar houses occupied
by families with large numbers of children. There is little play area for
children, and there are no recreational facilities easily accessible* There
are several churches in the neighborhood, but the foster parents are not
church-goers. They do not own a television set, nor do they take the paper.
At the tine of the initial home contact, the foster parents were un
decided as to whether or not they would keep B.T. in their home. The foster
mother was concerned about the boy's behavior at school. She was also con
cerned at this time about the fact that the boy took an egg and hid it under
the bed. He was punished for this, but never admitted that he took the egg.
The T.fs first became acquainted with B.T. through a friend who in
formed them that Mrs. T., B.T.'s mother, was planning to give: her five chil
dren away. The T.'s reported that they adopted B.T. legally through a local
Negro attorney.
The foster mother is concerned that B.T. is eight years old, and is
unable to read. Also says that the boy doesn't "appreciate a good home.11
B.T. steals, and has run away from home several times. Foster mother re
ported that her husband does not understand children, and she feels that he
does not have as much patience as he should have. She spoke of her husband's
impatience with reluctance, and reminded the visiting teacher that this was
"Just between us." Mr. T. beats the boy severely every time he runs away.
On one occasion, the policeman brought B.T, home about eleven o'clock at
night j the boy had not returned home from school that afternoon, and the
foster parents had been attempting to find him. The foster mother felt that
6U
on this occasion, her husband's punishment of the boy was extremely severe.
The visiting teacher attempted to help the foster mother to under
stand that it will take time for B.I. to be able to relate to them. The
foster mother could not understand why the boy would run away when he has
the best home that he has ever had. We went into a lengthy discussion of
the boy's possible feelings centered around his mother's giving him away.
We also discussed the fact that this boy would have to make new adjustments,
as he was accustomed to the kind of life which his mother had provided for
him. Mrs. T. could not understand why the boy would steal when he knows
that he can ask and be given whatever he wants. Also said that he takes the
other children's lunches at school. An attempt was made to help the foster
mother to understand some of the possible underlying reasons for the boy's
actions. Mrs. T. was anxious to have the visiting teacher return to discuss
the situation with her husband. However, she cautioned that her husband
should be "handled with kid gloves because he's very hard man.11
The parents were later seen together at home by appointment. Mr. T.
is a very stout, demanding looking man. He expressed his appreciation for
having the visting teacher come by to talk with him, as he is usually the
one who handles the business in his family. He had been thinking that he
would have B.T. placed in the Juvenile Home for a while to see if that would
"straighten him out*11 We discussed the advantages and disadvantages of plac
ing the boy in the Juvenile Home at this time. We discussed the boy's possi
ble feelings about having been given away, and his possible attempts to test
the foster parents to see if they really care for him.
At the time of this contact, Mr. T. had B.T. studying his spelling
on the back porch. He took tSjne out from the interview to go to the door
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and demand that the boy continue studying. During the latter part of the in
terview, the visiting teacher attempted to help the foster father to under
stand that a child of B.T.'s age is unable to concentrate on one thing for
long periods of time. Also suggested that the foster parents visit the
school and talk with B.T.'s teacher about how they can most effectively help
the boy with his lessons. The foster father usually demands that B.T. spend
nearly all the afternoon studying his spelling and counting.
The visiting teacher explained the services of the Child Guidance
Center to the foster parents, and suggested that there, they might be able
to get some help in understanding the boy. They agreed to do whatever the
visiting teacher thought would help the boy. Later, an appointment was made
for B.T. to be seen at the Child Guidance Center. They did not gain a real
understanding of the services at the Child Guidance Center because they were
reluctant to go to the center, though they agreed for B.T. to be taken there
either by the visiting teacher or by the principal. They could not under
stand the need for them to accompany the boy. The father claimed he could
not get off from work, and the mother claimed they wouldn't need her there,
because she doesn't understand such things.
Approximately two weeks later, B.T.'s teacher complained that he came
to school with bruises on his body. When questioned about it, he said that
he had fallen down and bruised himself on a brick. His lip was swollen very
badly. The mother later reported that B.T. had fallen down and bruised his
lip, and that she did not want him to attend school looking that way, but
her husband had insisted that he be sent. She seemed to be embarrased about
the situation. She mentioned the fact that her husband had to punish the boy
sometimes, because he just can't let the boy run over him, but made no specific
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reference to the fact that the scars resulted from a beating.
Records at the Florida State Board of Public Welfare revealed that
B.T.'s mother and father moved here from Alabama approximately seven months
before she applied for aid.
The parents separated, and the father returned to Alabama to live*
The mother chose not to join him there, and later applied for Aid to Depen
dent Children. She was unable to meet the one year's residence requirement,
nor was she able to supply the Welfare Department with an address where her
husband might be reached so they might make it mandatory for him to support
his children. She was reported to have little understanding of the function
of this agency, and semed to feel that she was being turned down on a per
sonal basis, as some of her friends are receiving ADC. She was referred to
the County Welfare Department for temporary relief. Records at the County
Welfare Department show that Mrs. T. was given several food vouchers.
Approximately four months after B.T. went to live with foster parents,
the mother complained to the Juvenile Court that the boy was being mistreated.
She claimed that he ran away and come to visit her once and had bruises on
his body. A court hearing was scheduled, at which time the mother disclosed
that she does not want custody of the child, but does not want his foster
parents to mistreat him. Though the mother has given the boy away, she
claims to feel responsible for his welfare. This mother seems to be rather
limited. She showed little understanding of court room decorum, was loud,
boisterous, and seemed to have wanted to start an argument with the foster
parents. A previous investigation made by the Juvenile Court Counselor re
vealed that the mother was at that time, living in a house known as a haven
for prostitutes. Her landlady is known to criminal court for using her home
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for indecent purposes. Since the mother did not appear ready to assume the
responsibility of caring for her child at this time, the court ajudicated
that B.T. would remain with the foster parents for lack of some place else
to place the boy* The foster parents impressed the Judge as well-meaning,
though somewhat limited people, who were trying to provide a good home for
B.T. in the best manner that they knew how.
This was a very trying experience for B.T. He cried to go home with
his mother who assumed an air of nonchalance as she told him that she had
no place for him to stay. The foster parents seemed offended by B.T.'s
actions*
The day following the court hearing, B.T.'s behavior at school was
particularly upsetting. He called his teacher a fool, got into three fights,
and disturbed the class all day. A week later, B.T. ran away from home again,
and the parents wanted to place him in the Juvenile Home.
B.T. seemed very nervous at schoox. His stomach twitched nervously
as the visiting teacher talked with him. He was very non-verbal today. How
ever, he did warm up a bit when he was told of a forthcoming visit from the
school psychologist who would help us to make some other school plans for
him.
The school psychologist saw B.T. in order to make an assessment of
his mental ability. He administered the Wechsler Intelligence Scale for
Children with the following results: "Verbal Scale 7U, Performance Scale 69,
Full Scale 69." The following comments were made by the test administrator.
"This boy responded in a favorable manner throughout the test contact. Most
noticeable was his insecurity about his own capacities. B.T.'s behavior
tended toward "approval seeking." The following appears as a minimal esti
mate of his actual potentials, but indicates a level of present function.11
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"The results of the WISC classify B.T. as presently functioning in the
range attributed mental retardation. His actual abilities are likely within
the borderline retarded range. B.T. evidenced deficiences in all areas which
would be influenced by academic experiences. His vocabulary is very limited,
and he has acquired only minimal number concepts. His immaturity in thought
processes was also evidenced throughout the examination* The ability to
make common sense judgments is poor and his retentive qualities are very
United. Visual-motor areas were deficient, too. This boy will continue to
have difficulty functioning in a regular class at this time. His progress
in any group situation will probably be slow at this time, but he should be
able to profit from the individual attention which he would receive."
B.T. was also seen at the Child Guidance Center on a consultative
basis. The following is a report of the Guidance Center's contacts with the
boy:
"B.T. was friendly, cooperative, and seemed to enjoy bis visits to the
center. Cue is struck by the lack of anxiety, even when faced with frustra
ting situations, his attitude was happy-go-lucky, don't-care, but without
any overt hostility. He stated his desire to live with a family near his
foster home, (His goal every time he runs away). He feels that other children
at school and at home blame him for things he has done. This is the reason
he gives for disliking school. Children, as well as adults, pick on him, and
B.T. feels sorry for himself, but can give no clue as to his own role in his
difficulties. In regard to the soiling, he stated that it only happens at
play; he is not aware of it until he gets undressed. Only when discussing
this did he give any evidence of discomfort, of anxiety."
"School achievement, as measured by the Wide Range Achievement Test
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is, in both reading and number concepts, at a 1.2 grade level, thus negli
gible, but not markedly below expectancy from intelligence test results.
Other tests administered were the Bender Visual Motor Gestalt, the Draw-A-
Person, and the Children^ apperception Test. This immature and infantile
youngster necessarily feels that he is rejected by his mother, which increas
es his difficulty in accepting the care and guidance of any foster parents.
He has difficulty interpreting limits and correction as anything but re
jection. In addition, he has come to the inevitable conclusion that since
his mother doesn't want him, he must be bad. He also lacks a father-figure
with whom he can identify and whom he can see as a source of protection.
Thus, it is difficult for B.T. to mature, to give up infantile ways; he has
had no close relationships with any adults."
"In summary, B.T. has many emotional problems complicated by limited
intellectual ability. His most crying need, at present, would seem to be
warm, strong foster parents. In so far as schopl work is concerned, he will
have difficulty in a regular academic program; some adjustment of his program
is indicated."
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In order to make appropriate educational plans for B.T., a case con
ference was held at the Child Guidance Center. The following persons par
ticipated in the planning: The school psychologist, the clinical psycholo
gist, the classroom teacher, principal, juvenile court counselor, consultant
for slow learners, and the visiting teacher. After reviewing and discussing
social, psychological, scholastic, and academic data, it was the consensus
of the group that this boy needed special class placement. The juvenile court
counselor disclosed plans for placing the boy in another foster home. It was
recommended that B.T. be placed in the special class for slow learners at
College Hill Elementary School.
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A later conference with the juvenile court counselor revealed that the
new foster parents are having difficulty with B.T. as his behavior continues
to be undesirable. However, they are very understanding and accepting, and
feel that in time, the boy's behavior will change*
The special class teacher reported that B.T, showed some passive de
fiance of his change to the special class at first. He held his head down
during most of the day, and said he couldn't do whatever he was asked to do.
He sometimes truanted from school. After he got over his initial resistance
to the class, B.T. reverted to familiar modes of behavior such as fighting
with his classmates, taking their pencils, etc. During his first year in
the special class, B.T. responded very little to the individual attention
provided. The teacher reported that she spent most of the term attempting
to help B.T. to feel secure, and to help him to learn to live congenially in
a group. She did report, that in comparison with the boy's previous be
havior, he showed slight improvement.
An analysis of B.T.'s case reveals that he is very immature, mentally
retarded, and emotionally deprived. He feels rejected by his mother, who
gave him away, thus making it difficult for him to accept the guidance of
foster parents. He interprets limits and corretion as rejection. This boy
needs to establish wholesome adult relationships. He also needs continued
help in learning to live congenially in a group. The special class is felt
to be contributing to the satisfaction of this need. Continued guidance by
the foster parents may help to alleniate some of B.T.'s feelings of insecu
rity.
Case of E.H.
This girl was initially referred to the visiting teacher because of
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her extremely slow academic progress* Her sixth grade teacher noted that
this child was unable to write her name well, and that she was reading on
a first grade xevei.
Further discussions with the teacher revealed that E.H. was function
ing on a low second grade level in arithmetic at that time* The teacher
felt that this child would have an extremely difficult time functioning in
a junior high school program. E.H* was reported to have been a very co
operative girl who maintains a satisfactory relationship with the members
of her class. She put forth effort in getting her lessons, but to little
avail.
Data contained in the cumulative folder revealed that E.H. has attend
ed two different schools since she first enrolled. She remained in the first
grade for two years. During her first year in the first grade, her academic
progress was rated as unsatisfactory. The teacher commented that E.H. liked
to play, and was very immature. During her second year in the first grade,
her academic progress was rated as needing improvement. However, she was
given a social promotion to the second grade. E.H. remained in the second
grade for only one year, during which time her teacher noted that her acade
mic progress was very slow, but that she was a very quiet, cooperative child.
While in the third, E.H. scored very low on a group achievement test adminis
tered. She remained in the third grade for only one year, and was placed in
the fourth grade. Though E.H. continued to make slow academic progress, she
was not retained again. She scored consistently on a middle first grade
level on group achievement tests administered.
The visiting teacher observed E.H. to be a somewhat awkward looking,
large sized girl for her age. She seemed very anxious to be friendly. E.H.
was neatly- dressed. She verbalized a liking for school, and expressed a
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particular liking for home making* However, she did admit that she had dif
ficulties with some of her lessons. The visiting teacher informed E.H. of
her forthcoming visit to her home. Also informed her that the school psycho
logist is coining to the school to talk with her* E.H. seem to be very anxious
about this, and the visiting teacher attempted to allay her fears by giving
her an idea as to what to expect from the school psychologist*
E.H. lives with her mother, father, and infant sister in a modest,
reasonably comfortable home. The father is employed as a common laborer,
and the mother was at home with the children at that time. The family is
buying their home in a neighborhood which is fairly quiet and neatly kept.
There is plenty of play space available, but there is no park within easy
accessibility to the home. The family affiliates with the local neighbor
hood church, and attends church services fairly regularly* E.H* attends
Sunday School most Sundays*
The mother terminated her education in the eighth grade, and the father
completed the ninth grade.
E.H* has spent most of her childhood with the maternal grandmother
whom the mother reported, spoiled her quite a bit. The grandmother assumes
a very protective attitude toward E.H. There seems to be a mutual, satis
factory relationship between E.H. and her grandmother.
With reference to E.H.'s early development, the mother reported normal
pernatal development and uncomplicated birth. E.H. is reported to have al
ways been large sized for her age. She has had the usual childhood illnesses.
At the age of approximately five years old, E.H. fell off the porch and
bruised her head. The mother feels that this might possibly be a contributing
factor in the child's slow progress in school, i-'here seems to be a very close
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relationship between E.H* and her mother, as the mother seems to have a very
warm feeling for E.H. as an individual, despite her limitations*
E.H. has always been a healthy child. She gets along well with the
children In the neighborhood and at church. At home, she is well-mannered,
and spends her time either looking at television or playing with the younger
sister of whom she is very fond.
With reference to E.H.'s academic progress, the mother reported that
she realizes that E.H. is slow in "books," but she realizes that everyone
has a "different talent•" The mother supports wholeheartedly, all school
activities*
This girl was referred to the school psychologist for an assessment
of her mental abilities. The school psychologist administered the Wechsler
Intelligence Scale for Children with the following results: "Verbal Scale
65, Performance Scale kh} Full Scale 51." The school psychologist made the
following comments. "During the testing session, the child was somewhat
apprehensive although very eager cooperate* Her attention to the test
materials was good."
E.H. exhibited much better ability on the verbal sections of the test
than she did on the non-verbal sections. However, retardation was evidenced
in all areas. Retention of general information, numerical reasoning, and
word fluency were this child's lowest areas on the Verbal Scale. Only
slightly better was comprehension and discriminative reactions to familiar
materials. Results of all performance tests were very low* She was unable
to perform on a level high enough to gain any credit on a test requiring
ability to see the relationship of parts to a whole. In the application of
general intelligence to social situations, E.H* demonstrated low ability."
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"The extent of progress that this c hild is capable of making is limit
ed and this progress will depend largely on individual help."
The parents were notified of educational plans that were made for E.H.,
and with some reluctance, accepted special class placement. Their realization
of the fact that E.H. could not be promoted to the junior high school probe
ably helped to influence them in giving permission for her to be placed in
the special class.
The special class teacher reported that after two years in the special
class, E.H. seemed quite well adjusted. She put forth effort in getting her
lessons, and some improvement in her academic work was noted. E.H. is friend
ly- with a sixth grade girl in her neighborhood, and has maintained this re
lationship during her stay in the special class*
Long range plans for E.H. will include placement in the special class
for slow learners on a junior high school level.
The case of E.H. indicates that she is mentally retarded, but fairly
well adjusted socially. She has made slow academic progress since she first
enrolled in school. However, the warmth of the relationship between E.H*
and her parents has sustained her. Also, the fact that she has had adequate,
satisfying social relationships with people outside the family circle has
contributed to E.H.'s present adjustment. She continues to be in need of
individualized attention in achieving academically. Since she is physically
mature for her age, consideration should be given to placing her in a homo
geneous group on the junior high school level.
Case of J.J.
J.J. was brought to the attention of the visiting teacher by the social
7?
worker from the State Department of Public felfare who reported that this
ten year old child had never enrolled in school.
A conference with the social worker revealed that the mother is known
to that agency because she applied for Aid to Dependent Children following
separation from her husband approximately one year ago. She reported that
J.J. had not enrolled in school because of prolonged illness; the child has
suffered with a weak heart and anemia since she was a baby. The social work
er requested educational plans for this child if facilities are available for
her.
Through home visitations, the visiting teacher found the mother to be
a fairly intelligent, attractive woman, age thirty one, who completed the
tenth grade. The family lives in a reasonably comfortable, rented apartment
maintained by the mother's older brother who lives in the home and contri
butes to the support of the family. The home is located in an area occu
pied by both Latins and Negroes, and characterized by numerous cigar facto
ries and small Latin cafes and places of business. The streets are busy,
and there is little play space available. There are no easily accessible
Negro churches or places of recreation.
According to the mother, her first husband, J.J.'s father, is deceased,
and she re-married. She and her second husband, who is presently in the
armed forces, have been separated for approximately one year.
There were five children in Mrs. J.'s family. This includes twin
sisters who died of a heart condition. Her parents have been deceased for
approximately eight years, and the siblings seem to maintain a very close
relationship. One younger brother, who had the use of only one eye from
birth, lived with Mrs. J. until age sixteen, then moved out to care for him
self. From the mother's description of her family, there have been quite
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a few physical anomalies.
J.J. is the second child in a family of five children, one older bro
ther, and three younger sisters.
With reference to J.J.'s early development, the mother reported that
she was an eight month baby. The mother fell down the stairs during the
eighth month of her pregnancy and J.J. was born by Caesarian section. She
remained in the hospital for approximately seven weeks following birth.
According to the mother, J.J. weighed approximately five pounds at birth.
She was a very quiet, sickly baby. At the age of two months, J.J.'s condi
tion was diagnosed as sickle cell-anemia. She has had blood transfusions
approximately every five months from birth until she was about nine years
old.
The mother reported that J.J. talked normally, but did not walk until
she was approximately two years old. Mrs. J. reported also that J.J. suffers
with an enlarged liver, weak heart, and anemia. This child has suffered with
convulsions and fainting spells since she was an infant. From the mother's
description of these fainting spells, J.J. becomes unconscious for periods
of from ten to fifteen minutes. Mrs. J. claims to pour water on the child's
head to revive her. Stomach aches and convulsions are more pronounced when
J.J. needs a blood transfusion. She is presently taking vitamins, and has
a fairly good appetite at times. The mother also reported that J.J.'s face
is swollen every morning when she wakes up, and throughout the day, her eyes
seem a bit puffy. She plays very little, as she tires very easily. J.J.
maintains a good relationship with her siblings who assume a protective
attitude toward her.
The mother is quite protective of J.J. and was reluctant to participate
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in educational plans for the girl because she feels that J.J, could never
walk to school or take part in the other strenuous activities required of
school children. She did report that J.J. is familiar with some of her num
bers and a few letters, as the mother has attempted to teach her at home.
The visiting teacher attempted to allay the mother's fears about having J.J.
enroll in school by explaining the various services available to children
who are in need of them.
J.J. has been seen at the local Air Force Base Hospital for blood
transfusions, as her step-father is an Airman there. The mother was informed
of our need for the medical record on this child. Also informed her of the
necessity of J.J.'s being seen by the school psychologist prior to having
educational plans made for her.
J.J. was observed as a rather frail looking child whose eyes are quite
cloudy. She appears quite weak, and her stomach is enlarged. J.J. seemed
rather shy, but did manage a smile, and said she would like to go to school.
J.J. was told of a forthcoming visit to the school to see the school psycho
logist, and seemed quite pleased at the idea of getting a chance to go to the
school*
An appointment was made for J.J. to be seen by the school psychologist,
but had to be cancelled because J.J. went into the hospital for a blood
transfusion.
The following is a summary of the medical report: "J.J. was admitted
to the Air Force Base Hospital on several occasions for observation and
blood transfusion. She has had a known history of sickle-cell anemia since
she was three months old. The child complained of lethargy and fatigability.
The patient has apparently never had any real episode that could be called
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sickle-cell crisis, but she has required several transfusions, the last one
approximately ten months prior to this admission. All these transfusions
were given because of symptoms such as lethargy and fatigability, slowly de
veloping, and obviously referrable only to anemia*"
"Results of the physical examination show that the patient appeared
well-developed, well nourished, and did not appear actually ill. Positive
physical findings were as follows: slight jaundice of the sclerae, tortu
osity and dilation of the blood vessels in the fundi, liver and spleen felt
one finger breadth below the right costal margin, and pallor of the nail-
beds and mucous membranes." J.J. was given a blood transfusion and kept in
the hospital for five days for observation.
In oder to get an assessment of J.J.'s mental ability, she was seen
by the school psychologist who administered an individual intelligence test.
Results of the Wechsler Intelligence Scale for Children are as follows:
"Verbal Scale 75, Performance Scale 7Uj Full Scale 72." The following re
marks were made by the test administrator. "This child tires very easily,
and it was necessary to discontinue testing and resume it at a later date.
Her responses to the test sessions were adequate and attention was good*
She expressed a desire to attend school "right now," and seems friendly with
other children. This child is rather shy and distrustful of her own ability."
"Test findings indicate only slight fluctuations and she appears to be
functioning on a borderline level at this time. Areas which were inconsis
tent with overall test measurements were logical reasoning which was on a low
average level, and in ability to detect omission of essential detail which
was also on a low average level. All other areas were consistent. She did,
however, have difficulty in retention of general information, discrimination
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between likenesses and differences, social sensitivity, spatial relations,
and reproduction of graphic symbols with speed."
"In general, one can expect slow academic progress. This child seems
to be capable of doing academic work on a first grade level. However, her
successes would be greatly- faciliated provided there is some flexibility in
academic standards and that this child is given as much individual assistance
as is practical*"
Educational plans were made for this child at a case conference in
which the following persons participated: the consultant for slow learners,
the school psychologist, the social worker from the State Department of Pub
lic Welfare, and the visiting teacher. It was recognized that this child
could possibly make a satisfactory adjustment in a regular first grade class
room; however, it is felt that because of her physical condition, she needs
the protection of a more sheltered environment. On the basis of the social,
psychological, and medical data discussed, it was recommended that J.J. en
roll in the special class as a homeroom, but that as she progresses, she
should be allowed to participate in as many activities with regular class
children as possible. We also considered the fact that this child is physi
cally unable to walk to school, and that transportation to the special
classes is provided free for those who need it. It was recommended that J.J.
enroll in the special class at College Hill Elementary School on a temporary
basis.
The visiting teacher discussed with the mother, the educational plans
that had been made for J.J. The mother seemed somewhat skeptical about hav
ing J.J. enroll in school. She mentioned tnat she had hoped that the school
would provide a homebound teacher to come to the home and teach J.J. She
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fears that the teacher would not be mindful of J.J.'s physical condition,
and would allow the child to exert herself. The visiting teacher attempted
to help the mother to understand that J.J.'s experiences will be much more
meaningful if she is allowed to associate with other children rather than
be kept at home. The mother was invited to come to the school to talk with
the special class teacher who would explain the program to her.
Following a two week delay, J.J. enrolled in the special class. She
was accompanied by her mother, who reportedly warned the teacher of the child's
extreme weakness, and requested that special care is taken to see that she
does not exert herself.
The special class teacher reported that J.J. seemed to be very happy
to be in school. She immediately made friends with F.M., and later with
the other girls in the class. The children in the class assumed a protec
tive attitude toward J.J. There is a bed in the back of the room where J.J.
rests periodically. The teacher reports that J.J. seldom wants to lie down,
as she seems to thoroughly enjoy class activities. She also feels that the
mother has over-protected the child, and has not allowed the child to test
her strength. Academically, J.J. is functioning on a first grade level.
However, the teacher feels that at the end of this term, she will be allowed
to have some of her subjects such as reading and number work with the second
grade class if her physical condition permits. J.J.'s attendance has been
somewhat irregular, partly because of illness, and partly because of the
mother's over-protective attitude* J.J. is well-mannered and cooperative.
An analysis of J.J.'s case reveals that she is both mentally retarded
and physically handicapped. Perhaps of equal import as the physical handi
cap is her mother's over-protective attitude toward her. J.J.'s social con
tacts need to be broadened beyond the family circle and the confines of the
8U
special class* The mother needs to allow J.J. to test the limits of her phy
sical strength. J.J.'s academic progress in the special class indicates that
she may be able to function in a regular classroom. Plans for her should in
clude gradual integration into the regular class.
Case of G.P.
This twelve year old sixth grader was initially referred to the visit
ing teacher by his classroom teacher who reported irregular attendance and
unsatisfactory academic progress.
Interviews with the teacher revealed that G.P.'s reading and arith
metic were on a first grade level. His writing was ineligible at the begin
ning of the school term, and though improved, was still poor after approxi
mately seven months in the class. G.P. presented no discipline problem and
gets along well with the members of his class. He usually had little to
say.
This was G.P.'s first year at College Hill School. He previously at
tended school in Chipley, Florida and entered College Hill School in the
latter part of his fifth grade term. His fifth grade teacher rated his aca
demic progress as unsatisfactory, but placed him in the sixth grade for pur
poses of social adjustment. Ratings of G.P.'s behavior made by his fifth
grade teacher indicate that he was quiet and reticent. The cumulative folder
contains very sketchy information, as G.P.'s record from his previous school
has not been received. Little is known about G.P.'s past academic adjust
ments. However, he scored on a low first grade level on a group achievement
test administered this term. His first semester's work during this term was
rated as needing improvement.
85
There is no cumulative health data available on G.P. However, results
of the Snellen test indicate no visual impairment. Audiometric test results
show that G.P. hears well.
G.P. was observed as a well-built boy of sober countenance who has
very little to say, but makes a neat appearance. He said he has trouble
with spelling because he has no book. After some discussion, he said he
would have to put forth more effort in getting his lessons. He likes to
write, and showed the visiting teacher some of his penmanship, which was in
dicative of good muscular coordination. G.P. admitted that he is truant from
school sometimes. Said he sometimes doesn't like school. He likes physical
education more than anything else about school. We discussed the school
psychologist's forthcoming visit to the school in order to reduce G.P.'s
anxiety about the testing session.
G.P. lives with his mother and two younger siblings, one of which is
a step-brother in a small, neatly kept home. The home is located in a fairly
clean neighborhood where many people own their own homes. It is seven blocks
from a park and swimming pool. There are two neighborhood churches near
G.P.'s home. However, the family does not attend church.
The mother is employed as a domestic. She and her husband have been
divorced for approximately eight years. Mrs. P. receives Aid to Dependent
Children, from the Florida State Board of Public Welfare. Consequently, the
family income is very limited. The family does not own a television set, nor
does Mrs. P. subscribe to a newspaper. The mother terminated her education
in the sixth grade, and the father completed the fifth grade.
With reference to G.P.'s early development, the mother reported that
he was a full term baby, and birth was normal. He has always been a healthy
child. G.P. was born in Chipley, Florida, and has always xived between
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Chipley and Defuniak Springs, both very scarcely populated, rural areas.
G.P. lived with the maternal grandmother until approximately one year ago
when she deceased*
The mother has noticed that G.P, seems "queer." Besides his inability
to achieve academically, he also has other problems. He is always very quiet,
easy-going, and has very little to say to anyone. The two younger siblings
are very fond of G.P., but he never wants to be bothered. He has two friends
of his approximate age in the neighborhood with whom he plays sometimes.
However, he usually prefers to stay inside and help around the house. The
mother is quite concerned about G.P., and would like for him to be more out
going.
Mrs. P. does not know how well G.P. got along in school while living
with the grandmother. She reported that the grandmother was quite fond of
G.P., and petted him quite a bit, as he was the first grandchild. However,
the boy presents no discipline problem at home. At times, he is a bit sel
fish. G.P. has difficulty managing his spending change. Whenever G.P. is
sent on an errand, he has difficulty remembering more than one or two items.
The visiting teacher discussed with the mother, our plans for making
a special study of G.P. in order to make more appropriate educational plans
for him. Mrs. P. expressed a willingness to go along with whatever plans
the school thought best for the boy. With reference to her giving G.P.
support in his school activities, the mother stated that she is usually so
tired after a day's work that she has no inclination to go out. We discussed
the importance of her keeping in touch with G.P.'s teachers and of her en-
couraging the boy so that he would be motivated to do his best work.
In regard to G.P.'s truancy, the mother reported that she was unaware
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of it. She gets G.P. ready for school before leaving for work. She has
talked with G.P. about his occasional truancy, but has not punished him.
She says he's "such an humble child," that she didn't have the heart to
punish Mm. We discussed the fact that G.P.'s truancy is probably an
attempt to escape a situation in which he has met with little success. Mrs.
P. says that G.P* is "hard to learn" but supposes that his difficulties in
school are similar to those which she encountered while in school.
The school psychologist was requested to make an assessment of G.P.'s
mental ability. He administered the Wechsler Intelligence Scale for Children
with the following results: "Verbal Scale 67, Performance Scale 7Uj Pull
Scale 67." The following report was submitted by the test administrator.
"G.P. was found to be a cooperative child during the testing session. He
particularly enjoyed the items of a visual-motor quality in preference to
those of a verbal nature. There were no behaviorisms observed which would
tend to suggest an invlaid estimate of his innate mental capacities or current
functioning level was obtained."
"The results of the WISC indicate that G.P. is currently functioning
within the classification mentally retarded. An analysis of his individual
scores and responses points toward a consistent low level of mental function
with some improvement in visual-motor areas. His oral vocabulary skills are
very poor and he has acquired only the most basic numerical reasoning con
cepts. His supply of meaningful and useful information would be considered
quite meager and he has difficulty applying retained information into sound,
common sense judgments for life-like problems. Generally immature thought
processes were evidenced throughout the examination. Associative flexibili
ty and the ability to determine missing essentials from pictoriaUy presented
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materials were quite limited. Seme improvement on the sub-tests Block De
sign and Object Assembly was noted."
"Test results indicate that G.P. can profit from an academic environ
ment but his successes win be well below the average child. It would seem
that his potentials might be at a better advantage if he were in a smaller
group setting where he could receive more individual help and attention."
Social, psychological, and academic data were discussed at a case
conference in which the following persons participated in planning for G.P.:
The principal, teacher, school psychologist, consultant for slow learners,
and the visiting teacher. It was recognized that G.P. would be unable to
function effectively in a regular classroom on the junior high school level
next term. Even though he is in the sixth grade, he is rather immature,
and would probably best be placed in the special class for slow learners at
College Hill School for at least two years before being transferred to a
junior high school. Special class placement was recommended.
The mother was notified of plans for G.P. to change to the special
class. She again expressed a willingness to go along with whatever plans
the school makes for G.P. She was asked to discuss the change with G.P.
in order to help him to feel more comfortable about it. Both the class
room teacher and the visiting teacher discussed the change with G.P. He did
not seem to mind the change.
The special class teacher reported that G.P. is quite interested in
physical education, and excels in sports, especially in baseball. At the
end of the 1958-59 school term, G.P, had been in the special class for
approximately three months. He has made friends with W.B. and A.W. His
ability in sports has raised him in the esteem of the group. G.P. is
B9
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putting forth effort to get his lessons. However, no significant improve
ments in his academic progress have been noted, as he has been in the special
class for only a very short time. Long range plans for G.P* will include
a practical program of academic work which takes into account his limita
tions and which emphasizes habits and attitudes necessary to sustaining him
self during adulthood.
The case of G.P. indicates that he is academically retarded. This is
due, in part, to his irregular attendance over a prolonged period of time.
Possible early emotional and economic deprivation may have contributed to
this boy's retarded growth* His extreme reticence may be a reaction to the
loss of his grandmother with whome he had established a close relationship.
It may also be possibly related to his adjustment to living with his mother
whom he has to share with the younger siblings. G.P. needs more associations
with his peer group. Continued individual help with academic work should
prove beneficial. Emphasis should be placed on socializing experiences.
Case of J.D.
J.D. was initially referred to the visiting teacher by his fourth
grade teacher who reported unsatisfactory academic progress and truancy from
school*
Conferences with the teacher revealed that J.D. exhibited a lack of
interest in his academic work. He put forth little effort in getting his
lessons, and was frequently absent from school. When in school, J.B. was
always very poorly dressed, and seldom had lunch money* He was quite sensi
tive, and was quick to think his classmates were picking on him. Conse
quently, he argued with his classmates quite often and sometimes fought with
them. Academically, J.B. was functioning on a second grade level* His
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attention span was very brief, and he needed constant encouragement in order
to complete an assignment.
A review of the cumulative folder revealed that J.B. repeated the first
grade. His academic work was rated as unsatisfactory during his first two
years in school. Ratings made by J.D.'s first grade teacher with respect
to his behavior showed him to be a quiet, well-mannered boy* During his
second year in the first grade, J.D.'s teacher noted that his attendance
was very irregular, and commented that his academic progress might improve
if his attendance were more regular. J.D. remained in the second level of
the Junior Primary Department for two years, during which time his academic
progress was rated as unsatisfactory. His attendance also continued to be
irregular. He remained in the third grade for one year, during which time
he scored very low on reading readiness and achievement tests administered.
J.D.'s family has moved quite frequently, and he has attended three different
schools in the city.
Data contained in the health record showed that J.D. was examined by
the school physician on one occasion with negative results* An examination
by the dentist showed him to have numerous dental cavities* However, this
was never corrected. Results of the Snellen test indicate good vision. An
Audiometric test showed no auditory defect. J.D* has not been vaccinated*
The visiting teacher observed J.D. to be a rather short, poorly dress
ed, talkative boy who entered into the relationship willingly* In regard
to his frequent absences from school, J.D. said that his older brother told
him that he didn't have to go to school every day* He claimed to stay around
the house playing most of the day* Also stated that he frequently woke up
late, and was afraid to go to school late because the teacher might punish
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him. J.D. expressed an awareness of the possibilities of being committed
to the Juvenile Home for staying out of school, and said he didn't want to
go there. The visiting teacher prepared J,D. for the school psychologist's
visit to the school to talk with him. Also informed him of a future visit
to his home. He volunteered that the mother didn't live with them, and that
the father came home from work very late*
Through contacts with the home, the visiting teacher learned that J.D.
lives with his father and sixteen year old brother in a dilapidated, scantily
furnished, ill-kept home. The house is located in a slum area near the
waterfront where the city is threatening to condemn all the houses. The
house is very small, containing only three rooms. There is no running water
in the house. The family carried water from the nearby river for household
purposes. The father cooks for the family whenever he returns home from
work. The family uses a very old fashioned kerosense stove.
The father is seventy six years old, and receives Social Security
Benefits. This he supplements by working as a fruit picker. Mr. D. termi
nated his education in the fourth grade*
Acdording to the father, he and J.B.'s mother have been separated
since the boy was approximately five years old. J.D. and his older brother
lived with the mother for approximately six months. However, the father re
ported that the mother drinks heavily, and did not take the proper care of
the boys. By mutual agreement, the boys came to live with the father.
The father reported, in discussing J.B.'s early development, that he
has always been a healthy child. He could not recall any illness which was
serious enough to warrant a trip to a physician. J.D. maintains a very close
relationship with his father, and the father is very protective of the boy.
93
The sixteen year old brother has been committed to the Juvenile Home
on several occasions because of truancy from school. When in school, he is
an exceptional student. However, he is quite sensitive about his home
situation, and has feelings about attending school improperly attired. He
is very bitter about his home situation, and blames his father for not having
provided a better home for him. The relationship between the older brother
and the father is one of mutual aloofness. J.O. does not get along very
well with the older brother because he feels a sense of loyalty to the
father that his brother does not feel.
J.D. feels that his father is a wonderful person, and feels that the
older brother shouldn't say "bad things" about him.
It was necessary to bring the father into court because of his boys'
irregular attendance. At the court hearing, the older brother disclosed
that the father spends quite a bit of money on a woman companion who is in
much more comfortable circumstances than their family. The inadequacy of
the home situation was brought out, and it was ajudicated that both boys be
placed in the Juvenile Home pending possible placement in a foster home.
J.D. was very upset by the hearing, and pleaded to stay at home with the
father. The father pleaded for the custody of J.D., but said the other boy
was so "grown" that he could do whatever he wanted to do.
After approximately two months in the Juvenile Home, during which
time the court was unable to find a home for the boys, J.D. was returned
home. The father had been advised by the court to secure the services of
a neighbor in caring for J.O.
J.D. was referred to the school psychologist for an assessment of his
mental abilities. He was administered the Wechsler Intelligence Scale for
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Children with the following results: "Verbal Scale 81, Performance Scale
71j Pull Scale 7lu" The following detailed report was given by the school
psychologist. "J.D. was friendly during the testing session and no unusual
behaviorisms were noted. Thus, the following is felt to be a fair estimate
of his present level of mental function."
"The WISC results for J.D. indicate that he has borderline retarded
mental abilities. He tends to be slightly more proficient in his verbal
skills, yet those abilities remain below average. His best abilities in
clude vocabulary and the application of retained information into sound
common sense judgments. Number concepts are very poor as is configuration
understanding."
"This boy needs considerable individual help in approximating his
potentials•"
In order to make appropriate educational plans for this boy, a case
conference was held at the school in which the principal, teacher, school
psychologist, consultant for slow learners, and the visiting teacher parti
cipated. It was recognized that J.D. may have more ability than was indi
cated by his functioning on the psychological test. His continued absences
from school along with his deprived environment are contributing factors in
this boy's retardation. However, it is difficult for him to function in a
regular class. It was the consensus of the group that J.D. needed the
security that may be provided in a small group situation. Special class
placement at College Hill School was recommended.
The visiting teacher notified the father of educational plans that had
been made for J.D. Also discussed with the father, the necessity of seeing
that J.D. attends school regularly so that he can profit from special class
9$
placement. The father was very courteous and expressed appreciation for
plans that the school had made for J.D., but showed no real interest in the
planning*
Both the teacher and the visiting teacher prepared J.D. for the trans
fer. J.D. said that he didnft want to go to the "dumb class." He promised
to study his lessons and come to school every day. Though it was very diffi
cult, JJ). was helped to accept special class placement at least on a proba
tionary basis.
The special class teacher reported that J.D. was quite apprehensive
about the special class at first. However, he became friendly with the boys
in the class, and later seemed more satisfied in comparison to his initial
feelings about the class. J.D. got into several fights with his friends in
the neighborhood because they told him he had been placed in the dumb class.
He tried very hard to get his lessons, and seemed to be motivated to succeed
so that he could be placed in another class. Academically, J.D. was function
ing on a high second grade level.
TABLE 19
















SPECIAL CLASS TEACHER RATINGS OF PERSONAL AND SOCIAL



























At the beginning of J.D.fs second year in the special class, he re
fused to enroll in the special class. A home visit from the teacher was
required before he would enroll in school. He expressed disappointment at
not having been promoted. Throughout his second year in the special class,
J.D. was truant occasionally. However, tn class, his behavior was satis
factory.
An analysis of the case of J,D. indicates that he is not only mental
ly retarded, but also economically and emotionally deprived. His atten
dance has been irregular since he first enrolled in school, thus contributing
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to his academic retardation. J.D. finds satisfaction in his relationship
with his father, but is in need of feminine guidance. The economic standard
of his family needs to be raised. The father needs to assume responsibility
in improving J.D.'s attendance. J.D. needs continued help in forming habits
of personal hygiene and cleanliness. Individualized attention in the
special class has proven beneficial to J.D.
Case of A.B.
A.B. was initially referred to the visiting teacher by his third grade
teacher because of unsatisfactory academic progress.
Farther discussions with the teacher disclosed that A.B. was unable
to count by rote to ten, and was unable to count to ten even when using ob
jects. He also had difficulty forming the letters in his name. A.B. felt
that his classmates picked on him, and became angry very easily. Because
of his sensitivity, he had difficulty getting along on the play-ground.
A.B. dressed fairly well and usually bought lunch.
Data contained in the cumulative folder revealed that A.B. has made
unsatisfactory progress since he first enrolled in school. His teacher com
mented that he was very immature. However, he was large sized for his age,
and was placed in the second grade for purposes of social adjustment. When
in the second grade, A.B.'s academic work was rated as unsatisfactory. Dur
ing this term, he scored very low on the reading readiness test. He was
placed in the third grade where he spent two years. A.B. scored on a middle
first grade level on achievement tests administered during his two years in
the third grade. The results of a group test of mental maturity administered
during A.B.'s second year in the third grade showed that his mental age was
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approximately two years beneath his chronological age. No ratings were made
on A.B.'s behavior during his first year in the third grade. However, ratings
made on his behavior during his second year in the third grade indicated that
he was below average in cooperation, initiative, and self-control, and that
he was a follower. Comments made by the teacher during this same terra indi
cated that A.B. had difficulty getting along with his classmates.
The health record shows that A.B. has had one physical examination by
the school physician with negative results. He has not been vaccinated.
Senllen test results show no visual impairment. Results of an Audiometric
test show that A.B. hears well.
While interviewing A.B., the visiting teacher observed him to be fair
ly neat in appearance. He had difficulty entering into the relationship.
Despite leading questions, A.B.'s responses were mostly confined to "yes
ma•am." He verbalized a liking for school, and later said he liked basket
ball and football. A.B. is a stutterer. The visiting teacher discussed
with him, our concern about the difficulties he has been encountering in
school, and our plans for making other plans for him. He was prepared for
the school psychologist's visit to the school to talk with him. Also in
formed of ray forthcoming visit to the home to talk with his mother.
The family lives in a fairly neat apartment in the housing project.
There is plenty of play space available for the children. Two churches, a
swimming pool, and a playground are within easy reach of the family. How
ever, the family does not attend church, and the mother seldom allows the
children to go to the park, as A.B. is the oldest, and is unable to care
for the children when they go to the park. In fact, A.B. usually gets into
trouble when he goes on the playground.
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The mother completed the seventh grade. She is twenty eight years
old, and appears intelligent, A.B. is the oldest of five children. He and
the next youngest sister were born out of wedlock, and the whereabouts of
the father is unknown. The mother was married to per present husband a few
weeks before this contact after becoming impregnated for him for the fourth
time. The step-father is thirty eight years old, completed the eleventh
grade, and is employed as a common laborer. The mother received Aid to
Dependent Children from the State Department of Public Welfare until it was
discovered that her present husband was living in the home prior to their
marriage.
In regard to A#B,fs academic progress, the mother agreed that the boy
has made slow academic progress since he first enrolled in school. She
reported that he can't recognize colors, and that he doesn't know his
teacher's name. The mother is unable to send A.B, on errands because of
his short memory and his defective speech. One younger sister is attending
school, and the mother is pleased with her academic progress. She finds
it difficult to understand why A.B. is so "hard to learn."
Concerning A.B.'s early development, the mother reported that he was
a full term baby, and birth was normal. He has always been in good general
health. He had the usual childhood illnesses, A.B.«s motor development was
very slow. He was past two years old when he walked; the mother reported
that he was very weak-legged, nervous, and his legs trembled when walking
until he was approximately four years old. He was somewhat slew in talking,
and has stuttered since he first started talking. At present, A,B. is in
good general health.
A.B. teases his brothers quite a bit, and makes them cry. The mother
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seldom punishes A.B. because she reported that the physician advised her
not to punish him often because of his nervous condition. She does feel,
however, that perhaps she has spoiled and petted the boy quite a bit. A.B.
has little of a positive relationship with the step-father.
The visiting teacher informed the mother of our plans to make a com
plete study of A.B. in order to make more appropriate educational plans for
Mm. She expressed appreciation for whatever the school can do to help
the boy. Her ambitions for A.B. have been rather high, as she feels that
he should be able to care for the younger children if something should hap
pen to her.
Mrs. B. does not attend P.T.A. meetings or other school functions.
She used as an excuse the fact that she stays pregnant so much, and the
fact that there is always a young baby to care for. The visiting teacher
attempted to help the mother to understand the importance of her. giving
A.B. support in attempting to do his best work in school.
A.B. was referred to the school psychologist for an evaluation of his
mental abilities. The school psychologist administered the Wechsler Intelli
gence Scale for Children with the following results: "Verbal Scale 55, Per
formance Scale kk; Full Scale U6." The following comments were made by
the test administrator. "A.B. responded readily to the test items, and
appeared to enjoy the tasks presented. It was noted that he has a minor
speech defect. Also, his motor coordination is very poor."
"The results of the WISC administered A.B. indicate that he is within
the classification borderline severely mentally retarded. All measured re
sponses point out ttiat A.B. has quite limited, mental potentials. His voca
bulary is very poor and he has acquired only the most basic numerical con
cepts j those numerical concepts are not advanced beyond counting. His
supply of meaningful and useful information is very meager and A.B. has
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difficulty applying this information into sound common sense judgments.
Spatial perception is very poor as is configuration understanding. Social
intelligence is slightly improved but still well below normal expectations.
Further evidence of A.B.'s extreme mental retardation was evidenced by the
fact that he was unable to recognise his own name, even though he has been
in school for the last four years."
"It is felt that this boy will probably continue to have difficulty
functioning in a regular class. Even with individual help and attention,
A.B.'s progress may continue to be slow."
In order to make appropriate educational plans for A.B., a case con
ference was held at the school with the following persons participating in
the planning: the principal, teacher, consultant for slow learners, school
psychologist, and the visiting teacher. Social, psychological, and acade
mic data were reviewed and discussed. It was recognized that A.B. is in
need of individualized instruction and assistance that would be impractical
for a regular classroom teacher to provide. Indications are that he might
possibly have difficulty functioning, even in a special class. It was re
commended that A.B. be placed in the special class for slow learners at
College Hill Elementary School on a probationary basis. At the end of one
year in the special class, another case conference was suggested at which
time A.B.'s progress would be evaluated and further plans made if indicated.
The special class teacher observed that A.B.'s academic progress was
almost nil during his first year in the special class. She noted slight
changes in his behavior in that he is learning socially acceptable modes
of behavior*
At the end of A.B.'s first year in the special class, another case
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conference was held in which the special class teacher also participated.
After an evaluation of A.B.'s present status, it was decided that he should
remain in the special class for an additional year. If, at that time,
A.B. is felt to be unable to profit from special class placement, he will
be excluded from public school attendance and referred to the admissions
committee for consideration for placement in the center for trainable, but
uneducable children*
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The mother was contacted concerning plans that had been made for A.B.
Her ambitions for the boy seem to continue to be rather unrealistic. It is
felt that this mother will have a very difficult time accepting exclusion
from school if A.B.'s progress warrants such a plan. The special class
teacher and the visiting teacher will keep in touch with her in an attempt
to help her to accept the boy's limitations.
The case of A.B. indicates that he is functioning on a borderline
severely mentally retarded level. He is very immature, and has difficulty
getting along congenially in a group. His motor coordination is poor.
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Special class placement seems to have bad minor effects on his social adjust
ment. The mother needs further help in understanding A.B. 's needs so that
she can provide more socializing experiences for him. She also needs to
keep her ambitions for A.B. on a realistic level. A.B. continues to be in
need of special class placement so that he can progress at his decidedly
retarded rate.
Case Of J»C.
This ten year old third greader was initially referred to the visiting
teacher because of unsatisfactory academic progress.
Through conferences with the teacher, the visiting teacher learned
that J.C. was reading on a low second grade level, and his arithmetic was
on a first grade level. He tried to get his lessons at times, but was
lethargic, and if not pushed, would go to sleep in class. He presented no
discipline problem in class, and maintained a satisfactory relationship
with his classmates. Though a bit laxy, J.C. participated in physical edu
cation activities. The teacher also reported that J.C. get quite a bit of
material support from home. His mother purchased a drum for him in an effort
to stimulate his interest in school. However, she was forced to turn the
instrument in because of the boy's lack of interest. J.C. attends school
neatly dressed, and purchased his lunch daily.
A review of the cumulative folder revealed that J.C. made satisfactory
progress while in the first grade. The teacher commented that he was well-
mannered, cooperative, and mature for his age. He was placed in the second
grade where he spent only one year. During his second year in school, J.C.'s
academic work was rated as needing improvement. Comments made on his be
havior indicated that he continued to be well-mannered and cooperative. At
the end of his first year in the second grade, J.C. was promoted to the
third grade. During his first year in the third grade, he scored on a high
first grade level on achievement tests administered. His academic work was
rated as unsatisfactory. During this term, J.C.'s teacher commented that
he was quiet, neat in appearance, and got along well with his classmates.
However, she felt that he had not put forth enough effort in getting his
lessons. He was retained in the third grade. During his second year in the
third grade, J.C. scored on a low second grade level on achievement tests
administered. Results of a group test of mental maturity credited him with
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a mental age grade placement of first grade. It was during this term that
J.C. was referred for educational planning.
Data contained in the health record show that J.C. has been examined
by the school physician on two occasions, with negative results. The re
sults of a dental examination showed that J.C,'s oral hygiene was fair*
Snellen test results show no visual impairment. An Audiometric test was
administered, and revealed no auditory impairment. He has had all of his
immunizations.
The visiting teacher observed J.C. as a clean-cut, attractive, dimple
cheeked boy who was very neatly dressed and had a very pleasing personality*
He verbalized a liking for reading and arithmetic. However, he was able to
admit that he does have difficulty with these subjects. The visiting teach
er discussed with J.C. our plans for making other plans for him so that he
might have more success with his lessons. Also prepared him for the school
psychologist's visit to the school to see him.
J.C. lives with his mother, and five siblings, three of whom are older,
and two younger, in an apartment in the housing project. There are only
boys in the family. The apartment is reasonably well-kept. The father is
in the armed forces where he has been for the past eight years, and has
attained the rank of Sergeant. The mother is thirty four years old, and
terminated her education in the fifth grade. The father completed the ninth
grade.
The home is located in a housing project where a playground, park, and
two churches are easily accessible. However, the family does not attend
churdh. J.C. seldom associates with the boys in the neighborhood. Accord
ing to the mother, he usually prefers to be alone.
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At the time that a study was being made of J.C., his second oldest
brother was in the Florida Industrial School for Boys at Marianna, which is
a state correctional school for boys. He was placed there at the request
of the mother alter repeatedly taking money from her. This boy also pre
sented many behavior problems at home, where his aggressions were usually
directed against the mother.
The mother showed an intelligent interest in J.C.'s welfare. She re
ported that she has bought books for the boy, has bought him a watch, a
bicycle, and a drum in an effort to stimulate him to succeed academically.
She feels that J.C. has the mental ability to get his lessons, but that he
is just lazy. According to the mother, J.C. performs errands adequately,
and is able to help with household chores, but he moves around very slowly.
She has noticed that it takes him an hour to wash dishes. He is also slow
about dressing himself. J.C. takes pride in his personal appearance, and
the mother says that he likes to "primp." He seldom gets into mischief,
and whenever he is guilty of some minor infraction, the mother usually does
not punish him, because he has such a "sweet attitude" that she feels that
reprimand is sufficient.
With reference to J.C.'s early development, the mother reported that
he was a full term baby, and birth was normal. He was generally healthy
until the age of approximately four months when he became very ill with
pneumonia. At the age of five months, he underwent surgery on his penis.
The mother was very vague about the nature of this surgery, but it was
established that this surgery was more serious than circuracism. He talked
normally, but did not walk until approximately two years of age. The mother
feels that J.C. was late walking because of the fact that his legs were
drawn as a result of injections that he received for pneumonia at the age
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of four months which were allegedly too potent. Since his eariy series of
difficulties, J.C. has been generaUy healthy, except for severe headaches
which occur every three or four months. He has been seen by a physician
at the air force base, but no physical basis was found for his headaches.
The mother reported that she and her husband have been haying marital
difficulties for quite some time. The father requested to be transferred
away from the local air force base, and he seldom comes home even when he
is on leave. She feels that there was Jittie relationship between J.C. and
his father, even before the marriage reached its present state. The father
seldom had time to spend with the children. She described him as being a
very handsome, happy-go-lucky person who finds it difficult to accept the
responsibilities of parenthood. J.C. has many of his father's physical
features.
Mrs. C. seemed very appreciative of any help that the school can give
the boy. With respect to his lethargy in school, she feels that it is a
part of his general make-up to be slow about doing things, and supposes that
he may always be that way. Inasmuch as he has had a fairly recent physical
examination by a reputable physician, she feels that there is no physical
basis for his seeming lack of energy. He has a good appetite, and appears
healthy.
J.C. was referred to the school psychologist for an evaluation of his
mental abilities. The school psychologist administered the Wechsler Intelli
gence Scale for Children with the following results: "Verbal Scale 80, Per
formance Scalej Pall Scale '73•" Comments made by the test administrator
follow. "J.C. appeared to be a cooperative child and he seemed to enjoy the
testing session. There were no responses observed which would tend to sug
gest an invalid estimate of his current level of mental functioning."
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"The results of the WISC indicate that J.C. has borderline retarded
mental abilities. Individual subtest functioning range from average to
quite inferior. It was interesting to note that his oral vocabulary skills
and his numerical reasoning concepts fall within the low average range and
those were the highest measured abilities. Those particular scores suggest
that he might have higher potential than the total subtest scores suggest.
His supply of meaningful and useful information is quite meager and the
ability to apply retained information into sound common sense judgments
is quite poor. Immaturity of thought was evidenced and the boy had diffi
culty determining essentials from pictorially presented materials. Spatial
perception is quite limited as is configuration understanding."
"In order to succeed, it would seem advisable for this boy to receive
as much individual help and instruction as possible."
Social, psychological, academic, and medical data were reviewed and
discussed at a case conference committee meeting in an effort to make re
commendations for appropriate educational plans for J.C. It was recognized
that this boy probably has more potentials than indicated by the test re
sults. However, he is having difficulty adjusting in a regular classroom.
He was in need of intensive, individualized help since he is more than three
grades retarded. It was recommended that he be placed in the special class
for slow learners at College Hill Elementary School on a probationary basis.
The mother was notified of educational plans that were made for J.C.
With reluctance, she agreed for him to enroll in the class. Her hesitations
were centered around the fact that she didn't think he was dumb enough to
be placed with those "dumb children." She maintained that he could do much
better academically if he would try harder. The visiting teacher attempted
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to help the mother to understand the purpose of the special class, an re
quested that she help J.C. to accept the transfer, inasmuch as her attitude
about the class will be reflected in the way he feels.
J.C. was prepared for the transfer by the classroom teacher, the visit
ing teacher and the mother, who was not fully convinced of the merits of
the plan. He could only accept the change as something temporary, and vowed
to work very hard so that he could catch up.
The special class teacher reported that after approximately one month
in the class, J.C. was getting accustomed to the idea of being there. He
put forth some effort in attempting to get his lessons, and the teacher
feels that his motivation will improve within time. After one month, J.C,
had not formed any close ties with his classmates, but got along congenially
with the group. After approximately two weeks in the class, J.C. became ill
with a severe headache, and was absent from school for approximately three
days. He continues to take pride in his personal appearance.
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An analysis of J.C's case indicates that he has borderline retarded
mental abilities. His lack of interest in his academic work, and his re
fusal to put forth effort in getting his lessons are probably related to
the unwholesome emotional climate in his home. His occasional severe head
aches seem to be psychosomatic, thus giving further attestation to the fact
that his home situation is not satisfying. J.C. needs to establish whole
some relationships with a father figure* His relatively high score on the
Verbal Scale of the Wechsler Intelligence Scale for Children indicate that
with proper motivation, J.C, might possibly be able to function on a level
much higher than his present one. The mother exhibited a need for more
thorough understanding of the special education program. It is felt that
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the mother's attitude toward the special class is a major contributing fac
tor in J.C.'s feelings about his present placement. Plans for J.C. should
include removal from the special class as soon as his academic progress
warrants it*
Case of T.S.
T.S.'s slow progress in school and his immature behavior initiated his
referral to the visiting teacher for study.
At the time of the referral, the teacher reported that T.S. was in the
third grade, and was functioning on a pre-primer level. He recognized only
the first few letters in the alphabet, but was unable to recognize words*
This boy could count by rote to approximately twenty, and could add using
combinations of the first three or four numbers at times, if given concrete
aid. T.S.'s writing was indicative of poor muscular coordination* He liked
to color, but had difficulty coloring within the lines. He also appeared
to have a slight interest in number work* This boy's attention span is very
brief; many times, he appears uninterested in what's going on about him,
especially when one is attempting to get him to complete an assignment* He
liked to wander around the classroom and annoy his classmates. He seldom
got into fights, and was not boisterous, but moved about quietly, pinching
or kicking children. His behavior seemed to be an attention-getting device.
T.S* was an adequate lunchroom helper, and received lunch daily for his ser
vices*
Data contained in the cumulative folder show that T.S. attended school
in another city when in the first grade* His academic work was rated by
his first grade teacher as needing improvement. Teacher comments made by
the first grade teacher indicated that T.S. was very immature. He was placed
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in the second grade at the end of his first year in school. T.S. enrolled
in College Hill School in the second grade. A group test of mental ability
administered during this term indicated that T.S.'s chronological age was
approximately two years beyond his mental age. His academic work during
this term was rated as needing improvement. He was noted as being a -very
friendly, somewhat mischievous child. At the end of T.S.'s first year in
the second grade, he was placed in the third grade. No notation was made
in the cumulative folder as to why the boy was placed in the third grade,
considering his lack of progress. However, an interview with his second
grade teacher revealed that he was not retained because she felt it would
be futile to do so.
While in the third grade, T.S. scored very low on a group achievement
test administered. The teacher noted a need for improvement in all academic
areas.
The health record showed that T.S. was seen by the school physician on
one occasion because of his complaint of knee and chest pains. A diagnosis
of possible Endocarditis was made, and he was treated with cortisone and
pencillin. Results of the Snellen test revealed no visual impairment. An
Audiometric test was administered and results indicated good hearing.
In talking with T.S., the visiting teacher observed him to be an aver
age sized boy for his age whole personal appearance was fair. He has a very
pleasant expression, and is a very friendly child. T.S. seemed generally
unaware of his school problems, but did say that he "can't read all the
words." He expressed a liking for helping in the lunch room, washing dishes,
and helping with household chores. This boy appeared rather nonchalant,
and does not seem to be concerned about his lack of academic progress. The
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visiting teacher discussed with T.S., the forthcoming visit of the school
psychologist to see him at school.
T.S. lives with his mother, father, and four younger siblings, three
brothers, and one sister in a substandard apartment in the housing project*
The mother, age forty four, completed the fourth grade, and was employed as
a domestic. The father, age forty six, completed the sixth grade, and is
employed as a common laborer. At the time of the home contact, the father
was temporarily confined because of arthritis. A paternal uncle, who had
been mentally ill since 1930, and who has been hospitalized for two years
because of mental illness, also lives in the home. He is supported by the
State Department of Public Welfare.
The home is located within easy accessibility of two churches, a park,
swimming pool, and playground. The family attends church regularly; they
affiliated with the holiness church. T.S. spends his afternoons helping
with household chores, as the mother does not believe in "too much foolish
ness".
In discussing T.S.'s early development, the mother reported that he
suffered with penumonia at the age of approximately five months. He has
been generally healthy since that time, and developed normally prior to
that time. At times, T.S. has been kept at home to care for the younger
children. He gets along well with his siblings, and seems to have a positive
relationship with his parents. The mother seems to be little concerned
about T.S.'s academic progress. She has decided that children nowadays do
not receive the kind of instruction which she received while in school. The
mother seems to take things into stride, and does not seem unduly upset,
neither by the presence of the mentally ill uncle in the home, nor by the
illness of her husband. Her expectations of T.S. are only that he will be
able to "make a decent living for himself and raise his family up in the
church."
The visiting teacher informed the mother of the school's concern about
T.S.'s limited academic progress, and of our plans for possibly making other
educational plans for him. She is of the attitude that the school should
make whatever plans necessary for the child independent of any participa
tion from her, inasmuch as she has "turned the boy over into their hands."
T.S. was referred to the school psychologist for an assessment of his
mental abilities* He was administered the Wechsler Intelligence Scale for
Children with the following results: "Verbal Scale 66, Performance Scale
58j Full Scale 59." The following remarks were made by the school psycholo
gist. "This boy was found to be an extremely cooperative and friendly
child. He appeared to enjoy the tasks presented and no unusual behaviorisms
were noted. Also, there were no apparent physical defects* Thus, the
following is felt to be a fair estimate of his current level of mental func
tion."
"The results of the Wechsler Intelligence Scale for Children indicate
that T.S. falls within the classification mentally retarded. He tends to
be functioning slightly better in verbal areas but the degree would not be
considered significant* The main of his measured responses approached the
normal range. His supply of meaningful and useful information is very
meager and he has difficulty applying retained information into sound com
mon sense judgments. Oral vocabulary skills are of functional quality.
T.S.'s numerical reasoning concepts appear to be confined to simple counting.
His ability to determine missing essentials from pictorially presented
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materials is very poor as is configuration understanding. Spatial percep
tion is also within the lower retarded ranges*"
"T.S.»s limited mental abilities would tend to make it difficult for
him to function in a regular class. In order to profit from an academic
environment, this child will need considerable individual help and under
standings."
In order to make plans for T.S., a case conference was held at the
school with the following persons participating in the planning: The teacher,
principal, consultant for slow learners, school psychologist, and the visit
ing teacher. Social, scholastic, psychological, and medical data were re
viewed and discussed. It was recognized that T.S. needs the individual
attention that would be provided in a special class. On the basis of the
data discussed, it was recommended that T.S. be placed in the special class
for slow learners at College Hill School.
The mother was notified of educational plans made for T.S., and agreed
to go along with whatever plans the school made. T.S. was also prepared for
the change, and seemed to be rather nonchalant about it. He did not seem
to mind at all.
The special class teacher reported that T.S.'s attention span continued
to be brief in connection with his academic work. However, she noted that
he was able to work for longer periods of time on projects requiring manual
labor, or which, in some way, involved the use of his hands. He was quite
active, and preferred helping with classroom chores to anything else. Acade
mically, he continues to function on a first grade level, but is showing
some improvement in his number work. Through concerted effort, his penman
ship is also improving. T.S. maintains a satisfactory relationship with
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the members of the class. He continues to work in the lunch room earning
his lunch, and seems to enjoy it.
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The case of T.S. reveals that he is mentally retarded, and that he is
a product of an economically deprived environment. This boy is in need of
more socializing experiences. The mother also needs to assume responsibility
for seeing that T.S. attends school regularly, so that he will have contin
uity in his educational experiences. The parents' expectations of T.S are
on a rather realistic level. This seems to be more indicative of their level
of thinking than of a real understanding of T.S.'s limitations and needs.
Because of the mother's long working hours, she has little time to spend with
T.S. It is felt that T.S.'s inclination to go around hitting his classmates
is an attention getting device, as well as an indication of his brief atten
tion span.
Case of J.W.
This girl was initially referred to the visiting teacher for study
by her second grade teacher who was concerned about her extremely slow aca
demic progress.
Further conferences with the teacher disclosed that J.W. was function
ing on a low first grade level in both reading and number work. She did not
recognize the letters of the alphabet, nor was she able to writer her name
well, even with the use of a guide. J.W. maintained a fairly good relation-
hip with her lcasmates. She attends school neatly dressed, and usually
bought lunch.
During J.W.'s first year in school, she attended school in a rural
area where her parents lived before moving to Tampa approximately two years
ago. There is no record available on J.W.'s academic adjustments during
her first year in school. However, she scored very low on reading readiness
tests administered during the current school term. Her academic work was
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rated as unsatisfactory* The teacher commented with J.W. is rather im
mature for her age.
J.W. !s Snellen test results showed no visual impairment, and results
of an Audiometric test show good vision* She has had no physical examina
tion by the school physician.
The visiting teacher observed J.W. to be rather small for her age.
She made a neat appearance. However, she is inclined to be rather retiring.
Her responses to leading questions were confined to one or two-word replies*
The visiting teacher attempted on more than one occasion to establish a re
lationship with J.W., but to little avail. The classroom teacher prepared
J.W. for the school psychologist's visit to the school to talk with her*
J.W. lives with her mother in a neatly kept apartment, which is loca
ted adjacent to a low rent housing project. There is a park, a swimming
pool, and adequate play space available in the neighborhood. However, J.W*
±6 sheltered quite a bit, and spends her time either at home or with a
maternal aunt who care for her while the mother works out of town. The
mother is employed as a maid in a nursing home approximately thirty miles
out of town. Her working hours are very long, and much time is spent com
muting daily* There are only two children in the family. An older brother,
age twenty-two, lives in the home. He completed the fifth grade, and is now
employed as a common laborer* The mother is forty three years old, and com
pleted the sixth grade*
The parents have been separated for approximately two years, but the
mother does not feel that this has affected J.W.'s adjustment. The mother
is a rather reticent person, who seems to find it difficult to enter into
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a relationship. She reported that the older brother is very fond of J.W.,
and that the entire family has always petted her quite a bit.
With reference to J.W. 's academic progress, the mother admitted that
she has always been slow. She was reared alone, as the older brother spent
most of his childhood with the maternal grandmother. J.W. has had very little
association with other children, and the mother is of the opinion that she
prefers to play alone. J.W. is not given the responsibility of helping with
household chores; however, she is sometimes allowed to help the mother
around the house just "to keep her satisfied since she thinks she can do
everything that I do in the house."
The mother reported that J.W. was a seven month baby, and that she
weighted approximately four pounds at birth. The parents feared that she
would not survive. She was slow in walking and talking, and has always
been rather small for her age. J.W. has always been given quite a bit of
attention. She has occasional asthmatic attacks, and catches cold easily.
She receives periodic medical care, and is presently in good general physi
cal condition.
The visiting teacher informed the mother of our plans to attempt to
make more appropriate educational plans for J.W, The mother was concerned
that J.W. would remain at the same school, as it is near their home. The
visiting teacher assured the mother that whatever recommendations were made
for the child would be discussed with her before any action is taken.
J.W. was referred to the school psychologist for an individual intelli
gence test. She was administered the Wechsler Intelligence Scale for Children
with the following results: "Verbal Scale 62, Performance Scale 57J Full
Scale £6. The following comments were made by the test administrator. "J.W.
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proved to be a shy little girl and this behavior persisted throughout the
contact. She did respond to praise and encouragement but her shyness re
mained, Gooperativeness in responding to the test items was evidenced, and
there were no particularly unusual behaviorisms noted. Also, there were no
observed physical defects. Therefore, it is felt that the following re
presents a fair estimate of her current level of mental function."
"The test results for both the Performance and Verbal Scale of the
Wechsler Intelligence Scale for Children indicate that this child is within
the classification mentally retarded. An analysis of her individual scores
and responses points toward a consistent and low level of mental function.
Her ability to determine missing essentials from pictorially presented
materials is quite limited, as is configuration understanding. Also, spatial
perception is quite low* Oral vocabulary skills are limited and this child
has acquired only the most basic numerical reasoning concepts. Her supply
of meaningful and useful information is very meager and suggestive of atten
tion and retention defects. Immature thought processes were evidenced
throughout the examination and J.W. has difficulty making sound, common
sense judgments for lifelike problems."
nIn order to function adequately in an academic environment, J.W. is
going to need considerable individual help and understanding. It is doubt
ful that her successes in a regular class will be satisfactory."
The consultant for slow learners, the school psychologist, the class
room teacher, the principal, and the visiting teacher participated in a case
conference in order to make educational plans for J.W. Social, scholastic,
and psychological data were reviewed and discussed. It was recognized that
this child's limited attention span and her brief retention span make it
very effortful for her to attempt to function in a regular classroom. She
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could probably best approximate her academic potentials through placement
in a smaller group where she could be given individual assistance* Special
class placement at College Hill School was recommended.
The visiting teacher notified the mother of plans that had been made
for J.W. and she agreed to go along with the school's plans. The visiting
teacher explained the nature of the special class, and discussed with the
mother, the importance of her keeping in close contact with J.W.'s teacher
so that she can keep informed of the child»s progress.
The teacher prepared J.W. for the transfer, and reported that as
usual, J.W. did not seem to be concerned.
The special class teacher reported that J.W. continues to be rather
shy and reticent. Academically, she continues to function on a first grade
level. However, the teacher has noted a slight increase in J.W.'s ability
to stick to a task until at least nearly completed.
Though shy, J.W. maintains a satisfactory relationship with her class
mates. Her contacts are limited to the members of the special class.
An analysis of J.W.'s case reveals that she is functioning on a mental
ly retarded level. She was born prematurely, and has developed at a retarded
rate. She is rather shy, but manages to maintain a satisfactory relation
ship with her classmates. Some of J.W.'s reticence is possibly a result of
being in an environment with a mother who converses very little. She is in
need of broader social contacts. The mother needs to spend more time with
J.W. Experiences in the special class have had some positive effects on
J.W.'s behavior. However, the school needs to make provisions for J.W. to
be included in a broader circle of activities.
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Case of A.S.
A.S. was initially referred to the visiting teacher by her third grade
teacher who reported that she was repeating the third grade, and as yet,
was unable to write her complete name. A.S. recognized only the first few
letters of the alphabet, and only the first few numbers. She was unable to
count by rote beyond five, nor could she repeat the letters of the alphabet
by rote beyond the first few letters. She enjoyed helping with classroom
chores, and was sometimes "overly helpful." At times, she got along well
with her classmates, and at times, her behavior was annoying.
This girl sometimes grinned without provocation, and sometimes sang
very loudly in class, for no apparent reason. This girl was neatly dressed,
and usually bought lunch. She had one epileptic seizure in school during
that term.
The teacher reported also that A.S, had a very brief retention span
as was her attention span. She had retained the girl with the hopes of
helping her to improve in the basic skills, but was unable to note any pro
gress.
A review of the cumulative folder revealed that A.S. has attended
College Hill School since she first enrolled. Her first grade work was
rated as needing improvement. After one year in the first grade, A.S,
was placed in a second grade class. During her second year in school, the
teacher noted that A.S."s attendance was irregular because of illness.
After one year in the second grade, A.S. was placed in the third grade. No
group test data was available on this child. In talking with her former
teachers, it was learned that A.S. was frequently absent from school, and
that even when she was in school, it was felt that it would be futile to
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attempt to administer a group test because of her limited abilities and
immaturity*
The health record contained the results of one physical examination
by the school physician with negative results. A.S. has not been vaccinated*
A.S* was observed as a friendly, neat looking, fairly attractive girl*
She seemed to enjoy individual attention, and entered into the relationship
readily. She seems to be somewhat nervous, and tends to talk rather loudly.
A.S. seems unaware of her school problems* She verbalized a liking for
school, and said that she can read and write. She is average sized for her
age, and appears healthy. The visiting teacher informed A.S. of the school
psychologist's future visit to the school to talk with her. She hardly
seemed to grasp the significance of this, and made no comment.
This girl lives with her mother, step-father, and five younger brothers
in a scantily furnished, reasonably well-kept apartment. The home is loca
ted in a very densely populated slum area adjacent to a housing project.
Many children live in this neighborhood, but because of the mother's over-
protective attitude, A.S. is usually kept at home to play with her siblings.
A.S. was born out of wedlock, and the whereabouts of the father is
unknown. The mother married when A.S* was approximately seven months old,
and reports that A.S. has always maintained a satisfactory relationship with
her step-father. The mother completed the twelfth grade, and is twenty nine
years of age. She stays at home with the children. The step-father termi
nated his education in the ninth grade, and is presently employed as a common
laborer.
According to the mother, she never really wanted children. She confided
that she was very upset when she learned that she was pregnant with A.S., as
she was unmarried. She reported that she was despondent during pregnancy,
and supposes that she did not take the proper care of herself. She seems
to feel rather guilty about A.S.'s physical condition, and is sustaining
herself with the hopes that perhaps the child will "grow out of it." Also,
since A.S. is the only girl, the mother would like for her to at least finish
high school.
A.S. is not required to help with household chores, but the mother re
ported that she is always attempting to clean the house. A.S. is seldom
punished because of her physical condition. According to the mother, she
maintains a satisfactory relationship with her siblings.
In regard to A.S.'s early development, the mother reported that she
was a full term baby, and birth was without complications. She was a gener
ally healthy child. At the age of approximately eighteen months, A.S. had
her first seizure. The mother described this first seizure as being of short
duration. Following her first seizure, A.S. had seizures approximately once
each month until she was two years old. The mother reported that A.S, had
no seizures between the ages of two and four years, at which time they re
appeared. This time, the seizures were more severe than the earlier ones.
Since she was four years old, A.S. has continued to have seizures. The
mother described these seizures as lasting approximately four to five minutes,
during which time the child becomes unconscious. She claims that A.S. does
not bite her tongue during these seizures. She is usually very nervous, and
has crying spells for approximately two hours following a seizure.
A.S. was referred to a neurological clinic for a neurological examina
tion. This examination was financed by the State Department of Public Wel
fare, following notification from the school nurse of the child's need for
such an examination, and of the parents' inability to afford the examination.
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The medical report is as follows: "The skull was x-rayed in conventional
projections and was negative for fracture, foreign body, or intracranial
change. An abnormal encephalograph was obtained, denoting a diffuse and
focal encephalopathy, predominantly right temporal. The record was consis
tent with a symptomatic convulsive disorder. Further organic survey may
be indicated."
A.S. is presently under medication for seizures. Phenobarbital and
dilantin were prescribed*
In order to get an assessment of A.S.'s mental abilities, she was re
ferred to the school psychologist for an individual intelligence test. She
was administered the Wechsler Intelligence Scale for Children with the fol
lowing results: "Verbal Scale 3>3, Performance Scale iUi-below; Full Scale
U6-below. The comments made by the test administrator were as follows:
"A.S. was seen on two occasions in order to complete testing. On the first
occasion she seemed fearful of the examiner, and some time was spent in
establishing rapport."
"Results of the WISC indicate that A.S. is presently functioning on
a severely mentally retarded level. However, it is felt that this is a
minimal estimate of her actual potentials. A.S. functioned below expecta
tions in all areas of the Verbal and non-Verbal scales. She had particular
difficulty with items of a visual-motor nature. Her oral vocabulary skills
are quite limited and she has retained but a limited supply of meaningful
and useful information. Numerical concepts are practically non-existent in
that A.S. shows limited ability even in counting by rote. Throughout the
test, she responded on an immature level."
"This child's low mentality suggests reasons for lack of academic
success and point out the need for a school program adapted to her individ
ual needs."
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In order to make appropriate educational plans for A.S., her case was
discussed at the case conference committee meeting. This committee is set
up for the discussion of cases which seem to warrant special consideration,
either because of the complexity of the problems involved or because of the
need for possible exclusion from public school attendance. The following
persons are members of the case conference committee: The Director of Pupil
Personnel Services, the Director of Special Educational Services, the Direc
tor of the County Health Department, the school psychologist, the visiting
teacher, the classroom teacher, the principal, and the school nurse. Care
ful consideration was given to social, academic, psychological, and medical
data reviewed. It was recognized that this child is unable to function
satisfactorily in a regular classroom, and that her progress, even in a
special class may be somewhat limited. However, some consideration was also
given to the fact that her attendance has been extremely irregular, and that
her experiences have been quite limited. It was decided that A.S. should
be placed in the special class for slow learners at least for a period of
observation. If she is unable to adjust in the special class, she will
again be brought to the case conference committee for possible exclusion
from school. Special class placement at College Hill School was recommended,
The visiting teacher notified the mother of plans that had been made
for A.S. The mother was elated over the idea that A.S. might now be able
to make some progress in school. The visiting teacher discussed with her,
the child's limitations in an attempt to help her to keep her ambitions
for the child on a realistic level. Also discussed the importance of the
mother's keeping in close contact with the special class teacher so that
she might be aware of the child's progress.
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The special class teacher reported that A.S. had some initial diffi
culty in adjusting to the class, as she had become very attached to her
teacher. However, after her initial difficulty, she became friends with
the children in the class, and seemed to enjoy it. She enjoyed helping'
with classroom chores. Her attention span continued to be very brief; she
usually wanted to choose her own activities rather than stick to work pro
vided for her. During her first year in the special class, A.S. had several
seizures at school, and the mother reported frequent seizures at home. She
was absent from school quite a bit because of her seizures. A.S.'s academic
progress in the special class was almost nil. The mother kept her home
during the last two months of school until her seizures could be controlled.
After A.S. has had the benefits of an entire year in the special class,
her situation will be re-evaluated for further planning.
The case of A.S. tends to indicate that she is borderline severely
mentally retarded. Her immaturity, brief retention span, short attention
span, and distractibility make it difficult for her to progress academically.
Frequent epileptic seizures result in her having to attend school irregular
ly. This child is in need of socializing experiences, with little emphasis
on academic work. The mother needs help in accepting A.S.'s physical con
dition as well as her mental limitations. Long range planning for this
child might include exclusion from public school attendance and placement
in a day care training center for severely retarded children.
CHAPTER III
SUMMARY AND CONCLUSIONS
Problem and Subjects.—This study endeavored to identify persistent
habits of behavior, of thought, and of emotional response of the special
class pupils involved. It also attempted to disclose predisposing factors
appropos to the characteristic comportment of the subjects involved.
The subjects used in this study were the fifteen retarded pupils in
the special class at College Hill Elementary School, Tamps, Florida. There
are five girls and ten boys, ranging in chronological age from 8.3 to 1U.6.
Purpose and Methodology.—This study endeavored to analyze and synthe
size pertinent data concerning the over-all adjustment of the subjects in
volved.
More specifically, the purposes of this study were to develop psycho
logical pictures of the fifteen subjects involved by attempting to answer
the following questions about the phenomenon under investigation: What are
the present levels of general functioning of the subjects involved? What
were the patterns of past academic adjustments made by the subjects? What
is the socio-economic status of the families involved, as reflected in
their education, occupation, neighborhood, and residence? "What is the quali
ty of the relationship between the subjects, their parents, siblings, and
other relatives having direct influence? Were there anomalies in the physi
cal development of the subjects involved? What are the typical social con
tacts of the subjects involved?
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The case study method of research, employing the techniques of testing
and interviewing, was used in assimilating data for this study.
Procedural Steps.—The following procedural steps were used:
1. The literature pertinent to the study was reviewed and summarized.
2. Permission to conduct the study was secured from the appropriate
school authorities*
3* Several informal visits were made to the class in an attempt to
establish rapport,
U. The subjects were interviewed individually.
5. The School Psychologist administered individual psychological
tests to each subject.
6. Conferences were held with the School Psychologist who interpreted
the results of the psychological evaluations.
7. Conferences were held with the special class teacher, and with the
previous teachers of the subjects whenever possible.
8. The teacher was asked to rate each pupil according to his personal
and social assets, using the rating scale contained in the Florida
Cumulative Individual Guidance Record*
9. The cumulative record of each subject was studied to obtain infor
mation.
10. Personal contacts were made with parents through home visitations.
11. Structured interviews were used in gathering information about the
subjects from their parents.
12. Social agencies were contacted when it was known that the family
had had contact with them.
13. The data from test results, cumulative folder, health records,
teacher observation, parent conferences, and agency contacts were
summarized and indicated.
lit. A psychological picture of each subject was developed*
15. Appropriate conclusions were drawn in connection with each individ
ual case.
16. Appropriate conclusions concerning the group were drawn.
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Value of the Study.—-The findings and interpretations of this study-
derived merit from an increased understanding on the part of those persons
directly responsible for the education of the subjects involved, of their
needs, motives, limitations, and capabilities. As a result of this increased
understanding, school personnel were better able to focus on the strengths
of these children, rather than on their weaknesses. Attention was called to
the case study method and to the team work approach as a means of better
understanding the needs of individual children. The parents of these children
were given an opportunity to take a retrospective view of the development of
their children. Some value also accrued from an increased understanding on
the part of the writer, of the intricacies of personal adjustment.
Summary of Findings.—A summary of the findings reveal that the chrono
logical ages of the fifteen cases studied range from 8.3 to 1U.6, with a
median C.A. of 10.6. The median C.A. of 10*6 indicates that most of the
subjects are at the pre-pubescent level of development. The Verbal Scale
I.Q.*s range from fifty-three to eighty-one, with a median Verbal Scale I.Q.
of 67. The Performance Scale I.Q.'s range from forty-four to seventy-four,
with a median Performance Scale I.Q. of sixty-five. The Pull Scale I.Q.'s
range from forty-six to seventy-four with a median Full Scale I.Q. of sixty-
three. The median Full Scale I.Q. of sixty-three indicates that the intel
lectual functioning of the subjects is on a moron or mental defective level
according to the classification used in the Wechsler Intelligence Scale for
Children.
An analysis of ratings made by the special class teacher indicates
that in the matter of cooperation, eleven of the subjects were below average.
Ratings made in regard to courtesy indicate that ten of the subjects were
below average. As to dependability, nine of the subjects rated low. Two of
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the subjects were given average ratings in industriousness. All subjects
were rated low in initiative. Two of the subjects were rated as below aver
age in leadership, and the remaining subjects were rated as low. In the
matter of emotional maturity, three of the subjects were rated as below aver
age; twelve were rated as low. Eight subjects were given low ratings in
personal appearance, three were below average and four were average. In re
gard to self-control, eight of the subjects were rated as low, and three as
average, the remaining four as below average.
Farther analysis of the data revealed that twelve of the subjects made
unsatisfactory progress since they first enrolled in school. The remaining
two subjects were noted as making slow progress during their third year in
school. The subjects1 lack of success in academic work is indicative of a
consistently low level of mental functioning.
In regard to grade placements it was noted that the actual grade place
ments of thirteen of the subjects was beneath their chronological grade
placementsj of the remaining two subjects one entered school at an early age
and one was not retained. Twelve of the subjects were retained in grades
one to threej one subject reached fifth grade before being retained, one
reached sixth grade, and the remaining subject was placed in the special class
during his first year in school.
In the matter of home background, nine of the subjects came from im
poverished homes. Four were supported by the State Department of Public Wel
fare. The remaining two families would be considered to be in average cir
cumstances. The mothers of eight of the subjects were employed as domestics,
one mother was employed as a cook in a restaurant, and the remaining mothers
were not gainfully employed. Nine of the fathers were employed as common
TABLE 31
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laborers, two are in the armed forces, and the occupations of four are un
known*
The educational levels of the parents range from third to twelfth
grade, with the majority having terminated their education in the elementary-
school. All parents exhibited a need for an increased understanding of the
needs of their children. They also need help in understanding and accepting
the limitations of their children*
TABLE 32
DISTRIBUTION OF SPECIAL CLASS TEACHER RATINGS OF PERSONAL AND SOCIAL








































With respect to the marital status of the parents, the parents of five
of the subjects are living together, and the mothers of seven subjects are
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remarried. The father of one subject is deceased, and the mother has not
remarried. The whereabouts of one subject's parents is unknown, and the
child lives with the maternal great-grandmother.
As to the subject's relationships to parents and siblings, seven of
the subjects maintained satisfactory relationships with their parents. The
mothers of two of the subjects were over-protective. Two subjects are living
with neither parent, and have not established wholesome adult relationships.
Parents of three subjects seemed lacking in warmth and affection toward their
children.
One subject was over-protected by the father in the absence of a mother-
figure. There were evidences of sibling rivalry as a result of unfavorable
comparison in the case of three subjects. Seven of the subjects maintained
fairly satisfactory relationships with their siblings. Two of the subjects
were living in foster homes apart from their siblings. The siblings of two
of the subjects were married adults living outside the home. The remaining
subject had lived alone with the grandmother until approximately one year
ago, and thus relates poorly to his siblings.
The physical development of six of the subjects was normal, two were
born prematurely, and the remaining subjects developed at a retarded rate.
Three of the subjects suffer with epiletic seizures, one has a slight hear
ing loss, and another has a visual impairment which has been corrected with
glasses. Seven of the subjects have poor motor coordination.
Conclusions.—A careful examination of the findings of this study
seems to justify the following conclusions which are presented as individual
persons. General statements which seem characteristic of the entire group
are also indicated.
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Case of F.P., An Emotionally Deprived Boy
An analysis of F.P.'s case reveals that he is both academically re
tarded and socially maladjusted. He sees himself as very alone and uncared
for in a threatening and hostile world. This is a result of a lack of satis
factory relationships with adults. F.P. has compensated for this through
homosexual relationships. He has found in homosexual relationships both
some satisfaction and quite a bit of attention. This boy might be benefited
if some attention is directed toward correction of his undernourished condi
tion so that he might be able to compete with boys his own age. Perhaps if
he is able to compete with boys physically, he might be able to establish
relationships with them without resorting to homosexual relations. This boy
might be helped to find more satisfactory relationships if placed in a fos
ter home, where there is not only adequate supervision, but strong, warm,
father and mother figures. He continues to be in need of the security of a
small group situation such as the special class.
Case of W.C., An Aggressive Boy
An analysis of W.C.'s case shows that he is academically retarded and
that he has difficulty in social relationships. His difficulty in establish
ing social relationships seems to stem from his mother's apparently indif
ferent attitude toward him. Another contributing factor is the fact that he
has had to adjust to several step-fathers. He also experiences difficulty
in his relationship with his sibling who tease him about his speech impedient.
The mother needs to arrange to spend more time with W.C., and to give him
support and encouragement in attempting to realize his potentials. The
mother is also in need of a more thorough understanding of the special educa
tion program.
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Case of R,M., A Dependent Girl
An an&lysis of R.M. 's case reveals that she has experienced academic
difficulties since she first enrolled in school. Both her physical and men
tal development have been at a retarded rate* She shows dependency both in
relationship to her teacher, and to her parents. The age of R.M.'s mother
at the time of her birth may be the major factor in her retardation. R.M.
maintains satisfactory relationships with her parents and siblings. The
parents need to be a little less protective of R.M. so that she might be
come as independent as possible. R.M. also needs to engage in more con
structive leisure time activities.
Case of A.W., A Sensitive Boy
An analysis of A.W.'s case shows that he has been academically retard
ed since his second year in school. He is somewhat lacking in self-confi
dence. This seems to stem from his mother's high expectations of him, and
from unfavorable comparison with his younger sister whose academic progress
is satisfactory. Also, A.W.'s sensitivity may be due, in part, to his phy
sical condition. He has shown some improvement through participation in
the special class. This boy needs to broaden his social contacts. The
mother needs to become more aware of A.W,'s needs so that she can help im
prove her own relationship with the boy, and his relationship with his sib
lings.
Case of W.B., A Delinquent Boy
An analysis of W.B.'s case reveals that he is both academically retard
ed and socially maladjusted. His difficulties in social adjustment seem to
stem from a lack of warmth in his relationship with his mother. The mother
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is a rather weak individual and has allowed W.B. to develop in an atmos
phere that forced him to become independent of her at a very early age. The
relationship between W.B. and his step-father is one of mutual dislike. W.B.
needs to establish wholesome relationships with an adult male. He is in
need of after school work experiences that will help him to maintain the
sense of independence which he has felt for quite some time, and which would
be of assistance to him at the termination of his school experiences. His
school experiences should be of a practical nature because of the high pro-
ability that he will terminate his education after approximately one more
year when he has reached the maximum compulsory attendance age.
Case of B.T., An Insecure Boy
An analysis of B.T.'s case reveals that he is very immature, mentally
retarded, and emotionally deprived. He feels rejected by his mother, who
gave him away, thus making it difficult for him to accept the guidance of
foster parents. He interprets limits and correction as rejection. This boy
needs to establish wholesome adult relationships. He also needs continued
help in learning to live congenially in a group. The special class is felt
to be contributing to the satisfaction of this need. Continued guidance by
the foster parents may help to alleviate some of B.T.'s feelings of insecuri
ty.
Case of E.H., A Weil-Adjusted Girl
The case of E.H. indicates that she is mentally retarded, but fairly
well adjusted socially. She has made slow academic progress since she first
enrolled in school. However, the warmth of the relationship between E.H. and
her parents has sustained her. Also, the fact that she had adequate, satis
fying social relationships with people outside the family circle has contributed
Uj.0
to E.H, 's present adjustment. She continues to be in need of individualized
attention in achieving academically. Since she is physically mature for her
age, consideration should be given to placing her in a homogenous group on
the junior high school level*
Case of J.J., An Over-Protected Girl
An analysis of J.J.'s case reveals that she is both mentally retarded
and physically handicapped. Perhaps of equal import as the physical handi
cap is her mother's over-protective attitude toward her. J.J.'s social con
tacts need to be broadened beyond the family circle and the confines of the
special class. The mother needs to allow J.J. to test the limits of her
physical strength. J.J.'s academic progress in the special class indicates
that she may be able to function in a regular classroom. Plans for her
should include gradual integration into the regular class.
Case of G.P., A Reticent Boy
The case of G.P. indicates that he is academically retarded. This is
due, in part, to his irregular attendance over a prolonged period of time.
Possible early emotional and economic deprivation may have contributed to
this boy's retarded growth. His extreme reticence may be a reaction to the
loss of his grandmother with whom he had established a close relationship.
It may also be possibly related to his adjustment to living with his mother
whom he has to share with the younger siblings. G.P. needs more associations
with his peer group. Continued individual help with academic work should
prove beneficial. Emphasis should be placed on socializing experiences.
Case of J.D., A Neglected Boy
An analysis of the case of J.D. indicates that he is not only mentally
retarded, but also economically and emotionally deprived. His attendance
has been irregular since he first enrolled in school, thus contributing to
his academic retardation. J.D. finds satisfaction in his relationship with
his father, but is in need of feminine guidance. The economic standard of
his family needs to be raised. The father needs to assume responsibility
in improving J.D.'s attendance. J.D. needs continued help in forming habits
of personal hygiene and cleanliness. Individualized attention in the special
class has proven beneficial to J.D.
Case of A.B., An Immature Boy
The case of A.B. indicates that he is functioning on a borderline
severly mentally retarded level. He is very immature, and has difficulty
getting along congenially in a group. His motor coordination is poor. Spe
cial class placement seems to have had minor effects on his social adjustment.
The mother needs further help in understanding A.B.'s needs so that she can
provide more socializing experiences for him. She also needs to keep her
ambitions for A.B, on a realistic level. He continues to be in need of spe
cial class placement so that he can progress at his decidedly retarded rate.
Case of J.C., An Indifferent Boy
An analysis of J.C.'s case indicates that he has borderline retarded
mental abilities. His lack of interest in his academic work, and his refusal
to put forth effort in getting his lessons are probably related to the un
wholesome emotional climate in his home. His occasional severe headaches
seem to be psychosmatic, thus giving further attestation to fact that his
home situation is not satisfying. J.C. needs to establish wholesome rela
tionships with a father figure. His relatively high score on the verbal
scale of the Wechsler Intelligence Scale for .Children indicate that with
proper motivation, J.C. might possibly be able to function on a level much
higher than his present one. The mother exhibited a need for more thorough
understanding of the special education program. It is felt that the mother's
attitude toward the special class is a major contributing factor in J.C.'s
feelings about his present placement. Plans for J.C. should include removal
from the special class as soon as his academic progress warrants it.
Case of T.S., An Attention-Seeker
The case of T.S. reveals that he is mentally retarded, and that he is
a product of an economically deprived environment. This boy is in need of
more socializing experiences. The mother also needs to assume responsibi
lity for seeing that T.S. attends school regularly, so that he will have
continuity in his educational experiences. The parents' expectations of
T.S. are on a rather realistic level. This seems to be more indicative of
their level of thinking than of a real understanding of T.S.'s limitations
and needs. Because of the mother's long working hours, she has little time
to spend with T.S. It is felt that T.S.'s inclination to go around hitting
his classmates is an attention-getting device, as well as an indication of
his brief attention span.
Case of J.W., A Retiring Girl
An analysis of J.W.'s case reveals that she maintains a satisfactory
relationship with her classmates. Her contacts are limited to the members
of the special class. She is functioning on a mentally retarded level. She
was bom prematurely, and has developed at a retarded rate. She is rather
shy. Some of J.W.'s reticence is possibly a result of being in an environ
ment with a mother who converses very little. She is in need of broader
11*3
social contacts. The mother needs to spend more time with J.W. Experiences
in the special class have had some positive effects on J.W.'s behavior. How
ever, the school needs to make provisions for J.W. to be included in a
broader circle of activities.
Case of A.S., A Brain Damaged Girl
The case of A.S. tends to indicate that she is borderline severely
mentally retarded. Her immaturity, brief retention span, short attention
span, and clistractibility make it difficult for her to progress academically.
Brequent epileptic seizures result in her having to attend school irregu
larly. This child is in need of socializing experiences, with little empha
sis on academic work. The mother needs help in accepting A.S.'s physical
condition as well as her mental limitations. Long range planning for this
child might include exclusion from public school attendance and placement
in a day care training center for severely retarded children.
The following general statements seem to characterize the group as a
whole.
1. All of the subjects are presently functioning on a relatively
low intellectual level.
2. These subjects show limited abilities to achieve in the skill
subjects.
3. The motor coordination of most of the subjects seemed relatively
poor.
U. Most of the subjects had repeated grades prior to entering the
special class.
5. The majority of the subjects are in need of increased social
contacts, both in school, and outside of school.
6. Most of the subjects have been emotionally and economically
deprived.
7. The parents of the subjects experienced difficulty in understand
ing the needs of their children.
Implications.--Indicated below are the implications that stem from the
findings and conclusions of this research.
1. Since mental retardation is manifested early in a child's school
career, school personnel need to make a concerted effort toward
early identification of these children so that appropriate educa
tional experiences may be planned*
2. An increased understanding of the manifestations of mental retar
dation would assist teachers in the early identification of men
tally retarded children.
3. The conspicuous absence of adequate social contacts within the
school indicates a need for the school to make provisions for
special class pupils to increase their social participation.
U. The parents' inability to accept the limitations, and recognize
the needs of their children is indicative of a need for an in
creased understanding of the problems involved in mental retar
dation.
Recommendations.—The writer makes the following recommendations s
1. That classroom teachers learn to identify mentally retarded children
at an early age by acquainting themselves with the early manifes
tations of mental retardation.
2. That every teacher acquaint herself with standardized measures of
intelligence, achievement, and personality.
3. That teachers become more aware of the problems involved in men
tal retardation so that they may better provide for those children
who manifest a degree of retardation.
U. That more extensive anecdotal records be kept, particularly on
children who manifest intellectual, social, and emotional devia
tions.
5. That schools avail themselves of specialized services such as
visiting teachers and school psychologists to assist teachers
in better understanding the needs of children.
6. That College Hill Elementary School plan for the special class
pupils to be included in social activities.
7. That mentally retarded children be guided in constructive parti
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